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INTRODUCTION 

This Training Curriculum has been developed under the EmpowerSDGs: Gaming for 

Global Impact project, from now on, EMPOWER SDGs.  

The EMPOWER SDGs project aims to promote social inclusion among young 

minorities in Europe through the use of video games and gamification techniques 

aligned with the 17 Sustainable Development Goals (SDGs). This project seeks to 

foster active dialogue, enhance the competencies of youth workers, and cultivate 

socially aware EU citizens, with a specific focus on vulnerable youth.  

The primary objective of this activity is to develop a comprehensive training curriculum 

that equips both professionals and vulnerable youth with the knowledge, skills, 

activities, and tools required for effective SDGs learning. The Training Curriculum is 

an educational tool designed to help learners understand the basic concepts of 

the 2030 Agenda and the 17 Sustainable Development Goals (SDGs). It also 

serves as a guide for professionals in implementing the piloting sessions. 

This activity aligns with several strategic objectives (SOs) of the project: 

ǒ SO1: Promote active dialogue and interaction among project partner members 

and European youth, especially vulnerable youth, to achieve the SDGs of the 

2030 Agenda at local, national, and international levels. This activity fosters 

collaboration among project members and encourages interaction between 

youth workers and vulnerable youth in studying the SDGs. 

ǒ SO2: Develop the knowledge, skills, and competences of youth workers and 

young people from vulnerable backgrounds regarding the 17 SDGs using 

innovative educational resources. This activity facilitates joint learning of the 

Global Goals by professionals and vulnerable youth. 

ǒ SO3: Create activities that actively promote the participation of young people 

with fewer opportunities and stimulate political debate. This curriculum, with its 

clear and interactive design, promotes easy learning and encourages young 

people to engage in community activities through quizzes and interactive 

materials. 

The development of the Training Curriculum involved several key steps. The first step 

was the development of the Consultative meetings. The consortium and partner 

organisations conducted consultative meetings with youth workers, leaders, and 

activists. The goal was to collect ideas and suggestions for the Handbook for working 

with young people with fewer opportunities in the field of sustainability and SDGs. 

Participants had the opportunity to shape the content and structure of the manual, 

proposing non-formal education activities to be included as practical instructions and 

suggestions for future users. 

Once developed the Consultative report, Foundation Arka proposed the different 

chapters that needed to be covered in the Training Curriculum document which were 

presented to the project partners and agreed during an online meeting.   

https://empowersdgs.eu/
https://empowersdgs.eu/
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ǒ BENEFICIARIES  

The development and implementation of the Training Curriculum are designed to 

benefit two primary groups: 

Youth workers 

Who they are: Professionals working with young people, particularly those from 

vulnerable backgrounds. 

How they benefit: Youth workers will gain access to a well-structured and user-friendly 

curriculum that provides essential knowledge and tools related to the 2030 Agenda 

and the 17 SDGs. This resource will enhance their capacity to educate and engage 

with young people effectively, fostering a deeper understanding of global goals and 

how to achieve them. 

Vulnerable youth1 

Who they are: Young individuals from marginalised or disadvantaged backgrounds, 

including those at risk of social exclusion. 

How they benefit: Vulnerable youth will have access to an engaging and interactive 

educational tool that breaks down complex SDG concepts into manageable and 

understandable modules. Through activities, quizzes, and visual aids, they will learn 

about the SDGs and how they can actively participate in addressing global and local 

challenges, fostering a sense of responsibility and empowerment. 

ǒ TRAINING CURRICULUM STRUCTURE 

The Training Curriculum includes seven chapters:  

1. Introduction to the project 

2. Chapter on UN Agenda 2030 and SDGs 

3. Chapter on Connections between the UN Agenda 2030 and Non-formal 

education 

4. Chapter on Active participation of Young People with Fewer Opportunities 

5. Chapter with Youth Work Activities Connected to the SDGs.  

6. Inclusivity, Accessibility and Sustainability Checklist 

7. Conclusions and Recommendations for Youth Workers.  

 

LET 'S START! 

 
1 In this Training curriculum, the term ñvulnerable youthò is used interchangeably with terms ñyoung 
people with fewer opportunitiesò, ñmarginalised youthò and ñyoung people from marginalised 
communitiesò. 
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UN AGENDA 2030 AND  

SUSTAINABLE DEVELOPMENT GOALS 

The development and adaptation of the Sustainable Development Goals (SDGs) is 

the result of decades of efforts by countries and the United Nations. At the first UN 

Conference on the Human Environment in Stockholm in 1972, environmental issues 

received significant global public and political attention, leading to the creation of the 

United Nations Environment Programme (UNEP), a set of principles and a plan of 

action. 

In 1983, the Brundtland Commission, also known as the World Commission on 

Environment and Development (WCED), or the UN Special Commission on the 

Environment, was established under the leadership of Dr Gro Harlem Brundtland to 

guide countries towards sustainable development. The Commission's 1987 report, 

"Our Common Future", defined sustainable development as meeting the needs of the 

present without compromising the ability of future generations to meet their own 

needs, and linking social, economic, cultural and environmental issues. 

At the 1992 Earth Summit in Rio de Janeiro, more than 178 countries adopted "Agenda 

21", a comprehensive plan to promote global sustainable development.  

In 2000, at the Millennium Summit in New York, 189 world leaders signed the 

Millennium Declaration to commit to achieving the Millennium Development Goals 

(MDGs), measurable goals to reduce extreme poverty and other global problems by 

2015. The MDG Fund contributed directly and indirectly to the achievement of the 

MDGs.  

The MDGs were: 

1) Eradicate extreme poverty and hunger 

2) Achieve universal primary education 

3) Promote gender equality and empower women 

4) Reduce child mortality 

5) Improve maternal health 

6) Combat HIV/AIDS, malaria and other diseases 

7) Ensure environmental sustainability 

8) Develop a global partnership for development 

Discussions on a post-2015 agenda have continued with a focus on building a 

sustainable world where environmental sustainability, social inclusion and economic 

development are equally valued. The Rio+20 Conference (United Nations Conference 

on Sustainable Development) in 2012 agreed in a document called "The Future We 

Want" to set the stage for the Sustainable Development Goals (SDGs)2, which aim 

to continue the momentum of the MDGs beyond 2015. A global consultation was held, 

both offline and online, with the aim of developing a new people-centred development 

 
2  More information at: https://www.undp.org/sustainable-development-goals  

https://www.undp.org/sustainable-development-goals
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agenda. The process involved the active participation of civil society organisations, 

citizens, scientists, academics and the private sector from around the world, the "My 

World" survey and specialised panels. The results of these consultation processes 

were summarised and presented by the UN Secretary-General. Watch the following 

informative video about transition from MDGs to SDGs: CLICK HERE. 

United Nations Agenda 2030 

In July 2014, the UN General Assembly Open Working Group (OWG) proposed a 

document with 17 goals for approval, forming the foundation for the SDGs and the 

2030 Agenda. The UN Agenda was approved by the General Assembly in September 

2015 and aims to respect human rights, justice, equality, and non-discrimination, 

grounded in the Universal Declaration of Human Rights. The United Nations Agenda 

20303 includes 17 Goals with 169 targets and has 

inspired numerous events, publications, and 

actions. The 17 SDGs reflect an understanding that 

sustainable development everywhere must 

integrate economic growth, social well-being, and 

environmental protection. The 2030 Agenda also 

includes recommendations on how nations should 

proceed in the implementation of the goals. The 

SDG Fund, building on the MDG Achievement 

Fund's experiences, facilitates the transition to the 

SDGs, aiming for a sustainable and inclusive world.  

Sustainable development 

However, before analysing each of the 17 SDGs, we need to have a deeper 

understanding of what sustainable development is.  

Sustainable development aims to meet the needs 

of the present without compromising the ability of 

future generations to build an inclusive, 

sustainable and resilient future for people and the 

planet. It requires harmonising economic growth, 

social inclusion and environmental protection for 

the well-being of individuals and societies. 

Poverty eradication is essential for sustainable 

development, which requires equitable economic 

growth, the reduction of inequalities and the 

sustainable management of natural resources 

and ecosystems. 

   

 
3 More information at https://www.un.org/sustainabledevelopment/development-agenda/  

https://www.youtube.com/watch?v=PQO1sNgSjsM&t=3s
https://www.un.org/sustainabledevelopment/development-agenda/
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The 17 Sustainable Development Goals (SDGs)4 

SDG #1 - No Poverty: End poverty in all its forms by 2030. 

Despite progress, some 736 million people still live on less than 

$1.90 a day and many lack food, clean water and sanitation. 

Women are disproportionately affected by lower levels of paid 

work, education and property ownership, as well as the many 

threats posed by climate change. Fighting poverty means 

targeting the most vulnerable and supporting communities 

affected by conflict and climate-related disasters. 

SDG #2 - Zero Hunger: Ending hunger and malnutrition by 2030. 

Undernourishment has been halved in the last two decades due 

to economic growth, increased agricultural productivity, 

environmental degradation, drought and loss of biodiversity. 

Efforts include promoting sustainable agriculture, improving 

agricultural productivity, supporting smallholder farmers and 

ensuring equitable access to land, technology and markets. 

SDG #3 - Health and well-being: Ensuring healthy lives and 

promoting well-being for all. Health is linked to economic and 

social factors, urbanisation, climate change and emerging health 

challenges such as noncommunicable diseases. Universal health 

coverage is critical to ending poverty and reducing inequalities. 

SDG #4 - Quality education: Ensure 

inclusive and equitable quality education and 

promote lifelong learning opportunities for all. Disparities in 

education persist between rich and poor households and between 

rural and urban areas. The goal is to achieve free primary and 

secondary education for all children by 2030, with equal access to 

vocational training and higher education, and to eliminate gender 

and wealth disparities. 

SDG #5 - Gender equality: Achieving gender equality and 

empowering all women and girls. Discrimination against women 

and girls, sexual violence and exploitation, unequal sharing of 

unpaid care and domestic work, and discrimination in public office 

are major obstacles to sustainable development. Efforts include 

ending violence and exploitation and promoting equal rights to 

land, property and resources. 

  

 
4 More information about all SDGs available here: https://sdgs.un.org/goals  

https://sdgs.un.org/goals
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SDG #6 - Clean water and sanitation: Ensure the availability 

and sustainable management of water and sanitation for all. 

Increasing droughts and water stress highlight the urgency of 

investing in water infrastructure, sanitation and hygiene 

promotion to protect water-related ecosystems. 

SDG #7 - Affordable and clean energy: 

Ensure access to affordable, reliable, sustainable and modern 

energy for all. As the population grows, so does the demand for 

energy and an economy dependent on fossil fuels. Investing in 

renewable energy and improving energy efficiency is essential to 

achieve this goal by 2030. 

SDG #8 - Decent work and economic growth: In developing 

countries, the middle class accounts for more than 34 per cent of 

total employment. Promote sustained, inclusive and sustainable 

economic growth, full and productive employment and decent 

work for all. Addressing unemployment, especially among young 

people, and promoting entrepreneurship are key strategies to 

eradicate forced labour, slavery and human trafficking. 

SDG #9 - Industry, innovation and infrastructure: Building 

resilient infrastructure, promoting inclusive and sustainable 

industrialisation and fostering innovation. With more than half of the 

world's population now living in cities, mass transport and 

renewable energy are becoming increasingly important, as are the 

growth of new industries and information and communication 

technologies. Technological progress is essential for finding sustainable solutions to 

economic and environmental challenges, fostering innovation and entrepreneurship, 

and ensuring equitable access to information and knowledge. 

SDG #10 - Reducing inequalities: Reducing inequality within 

and between countries. Income inequality has risen globally, 

requiring policies that empower lower income earners and 

promote the economic inclusion of all, regardless of gender, race 

or ethnicity. This includes better regulation of financial markets, 

development assistance and facilitating safe migration and 

mobility of people. 

SDG #11 - Sustainable cities and communities: Making cities 

and human settlements inclusive, safe, resilient and sustainable. 

By 2050, two thirds of humanity - 6.5 billion people - will live in 

cities. Making cities sustainable means creating career and 

business opportunities, safe and affordable housing, and building 

resilient societies and economies. Urbanisation requires 

significant changes in the way cities are built and managed, including investment in 

public transport, green spaces and inclusive urban planning. 
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SDG #12 - Responsible consumption and production: Ensure 

sustainable consumption and production patterns. Reducing 

ecological footprints involves managing natural resources 

efficiently, reducing toxic waste and pollutants, and promoting 

recycling, especially in agriculture, which is a major consumer of 

fresh water. 

SDG #13 - Climate action: Take urgent action to combat climate 

change and its impacts. Climate change is a global threat with 

significant economic losses from climate-related disasters. Strong 

political will, investment and technology are needed to limit global 

temperature rise. 
 

SDG #14 - Life below water: Conservation 

and sustainable use of oceans, seas and marine resources. The 

oceans are vital to global systems, but face pollution and 

acidification. The protection of marine and coastal ecosystems, the 

sustainable use of marine resources and the strengthening of 

conservation through international law are essential. 

SDG #15 - Life on land: Protect, restore and promote sustainable 

use of terrestrial ecosystems, manage forests, combat 

desertification and halt biodiversity loss. Addressing wildlife 

trafficking and habitat loss is essential for biodiversity, global food 

and water security, climate change mitigation and adaptation, and 

peace and security. 

SDG #16 - Peace, justice and strong institutions: Promoting 

peaceful and inclusive societies, ensuring access to justice for all, 

and building effective and accountable institutions. Some regions 

enjoy peace, security and prosperity, while others are mired in 

seemingly endless cycles of conflict and violence. Reducing 

violence and crime, ending conflict and insecurity, protecting 

human rights and promoting the rule of law are crucial. 

SDG #17 - Partnerships for the Goals: Strengthening the means 

of implementation and revitalising the global partnership for 

sustainable development. Improving access to technology and 

knowledge, coordinating debt management policies, and 

promoting investment and international trade are essential to 

achieving these goals. 
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Implementation of SDGs 

The Addis Ababa Action Agenda5 outlines the policies that will support the 

implementation of the SDGs and the Agenda. Implementation and success will also 

depend on countries' own sustainable development policies, plans, strategies and 

financing, and will be country-led. All stakeholders, including governments, civil society 

and the private sector, must contribute to the realisation of the new agenda. In addition, 

while the SDGs are not legally binding, they do require countries to establish national 

frameworks for their achievement and to monitor progress through quality, accessible 

and timely data collection. 

The High-Level Political Forum6, the central platform for reviewing progress on the 

SDGs, the annual reviews of SDG progress, and the SDG Summit (a high-level 

political forum under the auspices of the UN General Assembly), held every four years, 

provide an overview of global implementation efforts to date, highlighting areas of 

progress and where further action is needed. 

In summary, the 2030 Agenda and its 17 SDGs - a groundbreaking roadmap for global 

progress - integrate economic, social and environmental dimensions to build a more 

equitable, inclusive and sustainable future. These goals, which range from ending 

hunger and poverty to halting climate change and preserving biodiversity, are based 

on decades of international work and are driven by the values of justice and human 

rights. Achieving these challenging goals will require strong policy frameworks, a 

commitment to leaving no one behind, and coordinated action across all sectors of 

society. 

 

 

 

 

 

 

 

 

 

 

 

  

 
5 More information at: 
https://sustainabledevelopment.un.org/index.php?page=view&type=400&nr=2051&menu=35  
6 More information at: https://hlpf.un.org/  

https://sustainabledevelopment.un.org/index.php?page=view&type=400&nr=2051&menu=35
https://hlpf.un.org/
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CONNECTIONS BETWEEN THE UN AGENDA 

2030 AND NON-FORMAL EDUCATION 

Education: formal, non-formal or informal? 

As per the World Programme of Action for Youth (WPAY) of the United Nations7, 

one of the priorities member states of the UN should work on is education. There are 

typically three types of education: (1) Formal education (learning that happens in 

academic context), (2) Non-formal education (learning that happens in structured 

spaces outside of the classroom), and (3) Informal education (unintentional learning 

that happens spontaneously in everyday life). 

This Training curriculum focuses on non-formal education as an integral part of 

young peopleôs personal and social development. In the world of youth civil society 

organisations and non-governmental organisations, we understand non-formal 

education as planned, structured programmes and processes of personal and social 

education for young people designed to improve a range of skills and competences, 

outside the formal educational curriculum.8 Non-formal education is what happens in 

places such as youth organisations, sports clubs, drama clubs, youth centres, and 

other spaces where young people meet to implement their activities and projects, play 

games, discuss, go camping, play music and make drama. 

 

Figure 1: Principles of non-formal education 

 
7 More information at: https://social.desa.un.org/issues/youth/wpay  
8 EU-CoE Youth Partnership (2021). T-Kit 6: Training Essentials. Second edition. Council of Europe 

and European Commission. 

https://social.desa.un.org/issues/youth/wpay


 
14 

Non-formal education can happen in various ways: projects, training courses, 

seminars, workshops, campaigns, presentations, study sessions, conferences. But a 

common denominator of all non-formal educational activities is building 

competences, i.e knowledge, skills and attitudes/values.  

1) Knowledge is increased awareness of theoretical background about topics 

such as human rights, democracy, social inclusion, peacebuilding, etc. Some 

examples of knowledge we build through HRE is about the concepts of 

freedom, justice, equality, human dignity, non-discrimination, democracy, 

universality, rights, responsibilities, interdependence and solidarity; the 

distinction and co-relations between civil / political and social / economic rights; 

the idea that human rights provide a framework for negotiating and agreeing 

modes of behaviour in the family, at school, in the community, and in the wider 

world; the role of human rights and their past and future dimension in one's own 

life, in the life of communities, and in the lives of other people around the world; 

different ways of viewing and experiencing human rights in different societies, 

different groups within the same society, and the various sources of legitimacy 

ï including religious, moral and legal sources; main social changes, historical 

events and reasons leading to the recognition of human rights; the rights 

recognised in major international instruments that exist to implement the 

protection of human rights, such as the United Nations Declaration of Human 

Rights (UDHR), the United Nations Convention of the Rights of the Child (CRC), 

and the European Convention on the Protection of Human Rights and 

Fundamental Freedoms (ECHR); and the human rights safeguarded in their 

national or state constitutions and laws and the bodies responsible for their 

monitoring at the national level. 

2) Skills encompass specific practical knowledge, methods and tools that young 

people can use to apply the theoretical knowledge gained. Some examples 

include active listening and communication: being able to listen to different 

points of view, to advocate one's own rights and those of other people; critical 

thinking: finding relevant information, appraising evidence critically, being 

aware of preconceptions and biases, recognising forms of manipulation, and 

making decisions on the basis of reasoned judgement; the ability to work 

cooperatively and to address conflict positively; the ability to participate in and 

organise social groups; the ability to recognise human rights violations; acting 

to promote and safeguard human rights both locally and globally. 

3) Attitudes and values come as a consequence of increased knowledge and 

developed skills when young people start to change their attitude(s) towards a 

certain topic, a group or a concept, embracing new values that promote social 

cohesion, mutual respect and equality. Some examples include a sense of 

responsibility for one's own actions, a commitment to personal development 

and social change; curiosity, an open mind and an appreciation of diversity; 

empathy and solidarity with others and a commitment to support those whose 

human rights are under threat; a sense of human dignity, of self-worth and of 
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others' worth, irrespective of social, cultural, linguistic or religious differences; 

a sense of justice, the desire to work towards the ideals of universal human 

rights, equality and respect for diversity. 

Non-formal education and SDGs 

Non-formal education, together with human rights education and intercultural learning 

is a powerful tool to also promote the UN Agenda 2030 and the Sustainable 

Development Goals. Through educational youth activities we can not only empower 

young people to become agents of change, but also to be multipliers of such 

competences and educate their peers to join the global efforts to a more sustainable 

and equitable future. 

When we talk about the role of non-formal education in achievement of Agenda 2030 

and the SDGs, we can look at it from different angles, such as: 

- If we focus on SDGs 1, 2, 4, 5, 8, 10, 16 and 17, we usually talk about the 

economic and social angles of sustainable development that are focused on 

equality, access and justice. Therefore, we can explore human rights 

education and intercultural learning as tools to implement Agenda 2030 and 

achieve SDGs. 

- If we focus on SDGs 3, 6, 7, 9, 11, 12, 13, 14 and 15, we usually talk about the 

environmental angle of sustainable development that is focused on the planet 

and resources. Therefore, we can explore education for sustainable 

development or environmental education. 

All angles of non-formal education in relation to sustainable development are 

discussed below. Furthermore, in Chapter 5, this Training Curriculum offers multiple 

examples of activities that are based on non-formal education that support all angles 

of young peopleôs involvement in Agenda 2030 and SDGs. 

Human rights education and intercultural learning 

Non-formal education encompasses different thematic areas of education, including 

Human Rights Education and Intercultural Learning, among others.9  

Human Rights Education (HRE) is also recognised by UN WPAY as one of the 

proposed actions. In 1993 the World Conference on Human Rights declared human 

rights education as "essential for the promotion and achievement of stable and 

harmonious relations among communities and for fostering mutual understanding, 

tolerance and peace". In 1994 the General Assembly of the United Nations declared 

the UN Decade of Human Rights Education (1995-2004) and urged all UN member 

states to promote "training dissemination and information aimed at the building of a 

universal culture of human rights". As a result, governments have been putting more 

 
9 Compass: Manual for Human Rights Education with Young People (2023). Online version. Council of 

Europe (accessible at https://www.coe.int/en/web/compass)  

https://www.coe.int/en/web/compass
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efforts into promoting HRE, mainly through state education programmes. Because 

governments have concern for international relations, maintaining law and order and 

the general functioning of society, they tend to see HRE as a means to promote peace, 

democracy and social order. The importance of HRE for young people and youth 

organisations was also recognised by the Council of Europe through the adopted 

Charter on Education for Democratic Citizenship and Human Rights Education (2010), 

which defined HRE as education, training, awareness raising, information, practices 

and activities which aim, by equipping learners with knowledge, skills and 

understanding and developing their attitudes and behaviour, to empower learners to 

contribute to the building and defence of a universal culture of human rights in society, 

with a view to the promotion and protection of human rights and fundamental 

freedoms. HRE works in three ways: 

- We learn ABOUT human rights to increase knowledge about human rights 

(including what they are, and how they are safeguarded or protected). This is the 

initial phase of HRE and it starts with what young people already know, what their 

opinions and experiences about and with human rights are. This is the basic step 

that enables them to find out more, discover new human rights, their 

interconnectedness and universality, and learn from the experiences of their peers. 

- We learn THROUGH human rights to identify and recognise the context in which 

human rights are protected and promoted, but also violated. In this step, young 

people are taken through experiential learning (see picture below) during which they 

are taken step by step through a specific educational activity (role play, discussion, 

simulation, brainstorming, debate, other) during which they expand their learning 

about human rights on a practical example or in a specific situation. This step 

enables young people to experience human rights and partake in peer discussions 

from which they learn more about rights of other social groups or particular context. 

This step also helps young people to understand that human rights learning has to 

be consistent with human rights values (e.g. participation, equity, freedom of 

thought and expression, etc.) and that in human rights education the process of 

learning is as important as the content of the learning. 

- We learn FOR human rights, by developing skills, attitudes and values of young 

people to apply human rights values in their lives and to take action, alone or with 

others, for promoting and defending human rights. This step supports young people 

to translate their learning into actions that fight against discrimination, inequality, 

injustice and violations of human rights. 
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Figure 2: The cycle of experiential learning 

 

HRE is not only a moral right, but also a legal right under international law. Article 26 

of the Universal Declaration of Human Rights10 states that everyone has a right to 

education and that "Education shall be directed to the full development of the human 

personality and to the strengthening of respect for human rights and fundamental 

freedoms. It shall promote understanding, tolerance and friendship among nations, 

racial or religious groups, and shall further the activities of the United Nations for the 

maintenance of peace". 

Ultimately, human rights education contributes to building a human rights culture in 

societies. Young people play a key role in building a human rights culture, to promote 

basic human rights values and act as multipliers of human rights knowledge, skills and 

attitudes. 

Another area of action of the UN WPAY is ñPromoting mutual respect and 

understanding and the ideals of peace, solidarity and tolerance among youthò. Apart 

from human rights education that inevitably contributes to building tolerance, respect 

and sense of togetherness, intercultural learning also plays a pivotal role in non-

formal education, contributing to an increased sense of mutual understanding and 

respect in multicultural youth groups. Intercultural learning develops understanding 

between different cultures through exploring similarities and differences between 

cultural elements and peoples. Lack of intercultural understanding often leads to racial 

discrimination, intolerance, denigration and violence locally and globally. Sad 

illustrations of the problems that can arise from people's inability to respect and live 

with those of other cultures are the experiences of racism, discrimination and violence 

 
10 More information at: https://www.un.org/en/about-us/universal-declaration-of-human-rights  

https://www.un.org/en/about-us/universal-declaration-of-human-rights
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that can be found in all societies. These often lead further to unequal treatment and 

access to political, economic and social rights and fundamental freedoms, as well as 

unequal sharing of resources. Therefore, a rights-based approach is very valuable in 

intercultural learning as it provides young people a chance to experience different 

cultures through interactive activities and experiential learning, thus leading to a 

human rights culture. 

Education for sustainable development 

In the youth sector around the globe, education for sustainable development has 

gained importance especially with the rise of climate action movements and youth 

activities. In literature and practice, this thematic orientation is sometimes called 

environmental education. The environment provides us with goods and services that 

maintain our lives and lifestyles. However, it has long been clear that we live on a 

planet with finite resources, and that mankind's actions are having grave 

consequences for the health of the environment and well-being of humanity. From this 

perspective, questions concerning further economic development need to be balanced 

against their cost to mankind and the natural world as a whole. Environmental 

education aims to bring these questions to public attention, and to encourage greater 

care and respect for the natural resources of the world. 

If we want to take a human rights perspective to environmental issues, one starting 

point could be Article 25 of the UDHR, namely the right to an adequate standard of 

living including adequate food, clothing and housing. Since the life of mankind is 

dependent on a healthy and sustainable environment, consideration for the human 

rights of people throughout the globe, and of future generations, brings environmental 

issues to the forefront. Human rights values of justice and equality are at the core of 

the idea of sustainability. Today, some people even speak of the need for official 

recognition of environmental human rights as a new generation of human rights 

(following political, civic, social and economic rights).  

Education for sustainable development emphasises the need to take a holistic view 

on environmental and development issues. Education for sustainable development, 

according to UNESCO, aims to help people to develop the attitudes, skills and 

knowledge to make informed decisions for the benefit of themselves and others, now 

and in the future, and to act upon those decisions. During 2005-2014, UNESCO led 

the initiative ñDecade of Education for Sustainable Developmentò with an aim to 

integrate the principles, values, and practices of sustainable development into all 

aspects of education and learning, in order to address the social, economic, cultural 

and environmental problems we face in the 21st century.  

Young people have always been and still are the primary agency of the movements 

advocating for a more sustainable planet and more just societies. Although many 

young people and youth organisations have acted intentionally to address 

environmental issues since the creation of civic movements, the most widespread 

global climate protests and action began in 2018. Following the authoritiesô failure to 
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adequately act on the challenges caused by the climate crisis, then 15-year-old Greta 

Thunberg from Sweden started the ñSchool strike for the climateò that evolved into 

Fridays for Future11 movement engaging school children and youth around the globe. 

This marked just the beginning of the globally spread awareness among young people 

and detrimental influences of societies on the environment. Such efforts have been 

not only exhibited in non-formal educational activities, protests and rallies, but also in 

court law cases. Most recently, we have seen young people actively standing up 

against their own countries to protect the environment, such as the case of six 

Portuguese young persons who claimed that the effects of climate change violate their 

right to life (Article 2) and right to respect for private and family life (Article 8) 

guaranteed in the European Convention on Human Rights (ECHR) when examined in 

the light of the Paris Agreement on Climate Change, as well as prohibition of 

discrimination (Article 14) together with the aforementioned rights. They brought their 

case to the European Court on Human Rights in Strasbourg against 27 EU Member 

States, the United Kingdom, Switzerland, Norway, Russia, Turkey and Ukraine.12 

 

 

 

 

 

 

 

 

  

 
11 More information at: https://fridaysforfuture.org/  
12 Read more about the case at 

https://hudoc.echr.coe.int/eng#{%22fulltext%22:[%22portugal%22],%22sort%22:[%22kpdate%20Desc

ending%22],%22languageisocode%22:[%22ENG%22],%22documentcollectionid2%22:[%22GRAND

CHAMBER%22,%22CHAMBER%22,%22DECISIONS%22],%22itemid%22:[%22001-233261%22]} 

https://fridaysforfuture.org/
https://hudoc.echr.coe.int/eng#%7B%22fulltext%22:%5B%22portugal%22%5D,%22sort%22:%5B%22kpdate%20Descending%22%5D,%22languageisocode%22:%5B%22ENG%22%5D,%22documentcollectionid2%22:%5B%22GRANDCHAMBER%22,%22CHAMBER%22,%22DECISIONS%22%5D,%22itemid%22:%5B%22001-233261%22%5D%7D
https://hudoc.echr.coe.int/eng#%7B%22fulltext%22:%5B%22portugal%22%5D,%22sort%22:%5B%22kpdate%20Descending%22%5D,%22languageisocode%22:%5B%22ENG%22%5D,%22documentcollectionid2%22:%5B%22GRANDCHAMBER%22,%22CHAMBER%22,%22DECISIONS%22%5D,%22itemid%22:%5B%22001-233261%22%5D%7D
https://hudoc.echr.coe.int/eng#%7B%22fulltext%22:%5B%22portugal%22%5D,%22sort%22:%5B%22kpdate%20Descending%22%5D,%22languageisocode%22:%5B%22ENG%22%5D,%22documentcollectionid2%22:%5B%22GRANDCHAMBER%22,%22CHAMBER%22,%22DECISIONS%22%5D,%22itemid%22:%5B%22001-233261%22%5D%7D


 
20 

4. PARTICIPATION OF YOUNG 

PEOPLE WITH FEWER 
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4. PARTICIPATION OF YOUNG PEOPLE WITH 

FEWER OPPORTUNITIES 

Social inclusion and accessibility are incredibly important when it comes to 

involvement of young people with fewer opportunities (i.e. young people from 

marginalised communities). There are usually 4 main concepts when we talk about 

inclusion: 

 

 

Figure 3: Main concepts of inclusion13 

 

Firstly, social exclusion is a process that prevents individuals, groups or communities 

from accessing the rights, opportunities and resources that are normally available to 

members of society and which are key to social inclusion.14 It is associated usually 

with poverty and lack of financial resources, but it is actually connected to many other 

factors such as gender, disability, social status, sexual orientation, ethnicity, religion, 

cultural background, etc. Social exclusion of young people can lead to long-term 

impact on their political, economic, social and cultural participation, on their physical 

and mental health, as well as their general living conditions. In communities seriously 

affected by economic and social problems, social exclusion can mean the younger 

generation is trapped in a cycle of poverty wherein they suffer from insecure living 

 
13 Taken from T-Kit 8: Social Inclusion. (2017): EU-CoE Partnership in the Field of Youth. Council of 
Europe and European Commission 
14 Pantea M.-C. (2014): Summary report on the 2013/14 social inclusion country templates. EU-CoE 
Partnership in the Field of Youth. Council of Europe and European Commission. 
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conditions, unhealthy lifestyles they are compelled to adopt, and social and political 

isolation.15 

When we talk about young people who are socially excluded, we are usually referring 

to the following groups: 

ǒ young people with migrant backgrounds; 

ǒ young people with disabilities; 

ǒ young people with low educational levels; 

ǒ young people living in remote or rural areas; 

ǒ young people with low household income; 

ǒ young (ex-)offenders; 

ǒ young people abusing drugs or other substances; 

ǒ early school leavers or young drop-outs; 

ǒ young people leaving care (minors in transition to adulthood); 

ǒ homeless youth; 

ǒ young LGBTIQ+ people; 

ǒ young women; 

ǒ young Roma people (and other ethnic minorities); 

ǒ young NEET people; 

ǒ other groups. 

In societies with physical boundaries and borders are installed to keep one community 

away from another, there is social segregation. Segregation can lead to extreme 

social exclusion, as it does not allow for any interaction between the divided societies. 

Segregation is particularly seen in multicultural societies with different religions or 

ethnic minorities, or in conflict-affected regions, that are not ready to work on mutual 

understanding and dialogue, not to embrace their own diversity. 

Integration refers to the act of bringing someone into an existing group or system, 

without particularly taking into account their needs and desires. It reconciles 

differences between the majority and minority groups by creating a sense of coherent 

entirety. If well-achieved, integration is acceptable as it can provide a genuine 

harmony ï an equilibrium ï between different groups. However, in integration 

processes, typically, those who do not ñfitò the mainstream (the majority) will have to 

assimilate, at least in part. This means they have to accept (some of) the values and 

practices of the majority group in order to be socially accepted. Depending on the 

circumstances, integration could become another word for assimilation. However, 

oftentimes, integration is a result of a negotiation process and reconciliation of many 

factors between the majority and minority groups. While integration is better than 

segregation or social exclusion, it is not an ideal system, because it still involves some 

trade-offs for both sides and it does not necessarily ensure full equality. In other words, 

integration can lead to a silent segregation. 

 
15 T-Kit 8: Social Inclusion. (2017): EU-CoE Partnership in the Field of Youth. Council of Europe and 
European Commission. 
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And finally, we come to social inclusion, which is a term used widely in social and 

educational policy making to express the idea that all people living in a given society 

(should) have access and participation rights on equal terms. This means, on the one 

hand, that institutions, structures and measures should be designed positively to 

accommodate diversity of circumstances, identities and ways of life. On the other 

hand, it means that opportunities and resources should be distributed so as to 

minimise disadvantage and marginalisation. In the sphere of European youth work and 

non-formal education, inclusion is considered an all-embracing strategy and practice 

of ensuring that people with fewer opportunities have access to the structures and 

programmes offered. 

Social inclusion of young people with fewer opportunities 

Young people with fewer opportunities are young people that are at a disadvantage 

compared to their peers because they face one or more of the situations and obstacles 

mentioned in the non-exhaustive list below. In certain contexts, these situations or 

obstacles prevent young people from having effective access to formal and non-formal 

education, transnational mobility and participation, active citizenship, empowerment 

and inclusion in society at large. When we speak of exclusion, we would normally refer 

to reduced access to: 

ǒ housing; 

ǒ economy/work; 

ǒ health; 

ǒ culture; 

ǒ education. 

Consequently, young people with fewer opportunities are the ones facing social, 

economic or geographic obstacles, dealing with educational difficulties or cultural 

differences, having health problems or disabilities. 

No youth policy can ignore the situation of young people, particularly those at greater 

risk of exclusion, poverty and marginalisation. Young people living in disadvantaged 

neighbourhoods, due to precarious conditions, lack faith in a promising future, are far 

from institutions and are outside of the mainstream. Without intervention, they will 

always stay trapped in a cycle of poverty. Moreover, social exclusion will also lead to 

discrimination and intolerant attitudes, especially when it comes to minority and 

migrant groups living on the outskirts of the big cities. But youth workers and youth 

organisations can significantly contribute to ensuring the access to social rights of 

young people. There are 3 important aspects of peopleôs situations are to be 

underlined16: 

1) multiple insecurities: the most vulnerable young people are often facing a 

number of different insecurities in their lives at the same time, for example: 

 
16 T-Kit 8: Social Inclusion. (2017): EU-CoE Partnership in the Field of Youth. Council of Europe and 
European Commission. 
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unemployment, discrimination and isolation, or inadequate housing, health 

problems and inconsistent education and training. In this sense, understanding 

intersectionality is crucial. Intersectionality, as a framework for understanding 

how groupôs and individualôs identities result in a combination of discrimination 

and privilege. Intersectionality manifests as multiple discrimination at the same 

time, and is very important when working with the young people with fewer 

opportunities. If a person with a disability is also an unemployed refuges 

woman, her identity could be misjudged and lead to oppression by the 

community. Therefore, understanding the community young people with fewer 

opportunities identify with (and oftentimes, multiple groups at the same time) 

plays a vital role in approaching them to participate in sustainable development 

processes. 

2) persistence: if such multiple insecurities endure over the long term they can 

build up and compound one another, for example: inadequate housing can lead 

to poor health; discrimination can lead to unemployment or problems at school; 

family break up to isolation; 

3) erosion of rights and responsibilities: eventually peopleôs basic social, 

economic, cultural, civil and political rights and responsibilities are undermined 

or under threat wholesale. It is difficult to succeed at school if you face 

discrimination on a daily basis. Without a basic education how will you find a 

decent job? Without a decent job how will you afford adequate housing? When 

your confidence is shattered and people do not understand your situation it is 

very difficult to join in cultural or civil activities. All these pressures can put 

intolerable strain on family life. This sort of vicious circle can go round and 

round, in the end affecting every part of a personôs life. 

In these kinds of circumstances, it becomes very difficult for young people to enjoy 

their fundamental rights and freedoms that most of us take for granted. As social rights 

(such as access to education, access to employment, access to affordable housing, 

right to healthcare, right to social protection and others) are an integral part of everyday 

life, ensuring the access of young people to basic rights is at the core of youth work 

activities and practices. Consequently, youth workers and youth organisations can 

offer tailored support to these young people, especially as part of non-formal learning 

settings, information and opportunities for participation and integration into the local 

community.  

Young people and SDGs 

The Sustainable Development Goals (SDGs), established by the United Nations in 

2015, provide a comprehensive blueprint for achieving global peace and prosperity by 

2030. Central to these goals is the principle of 'leaving no one behind', yet young 

people with fewer opportunities often remain marginalised. To address issues leading 

to their exclusion, it is crucial to create platforms for political engagement, such as 

youth councils, youth organisations and advocacy campaigns. Social engagement can 

be promoted through community service, volunteering, and mentorship programs. 
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Economic opportunities should be enhanced with skill development, training 

programs, and support for young entrepreneurs. Cultural engagement can be fostered 

through arts and cultural programs, as well as intercultural exchange initiatives. By 

implementing these inclusive strategies, we can ensure that no young person is left 

behind and that all have the chance to thrive and contribute to their communities. Their 

active participation is not only a moral imperative, but also a strategic necessity for 

achieving the SDGs.  

This part of the Training curriculum aims to explore the critical role of involving young 

people with fewer opportunities in sustainable development initiatives, and examining 

how their engagement can contribute to each of the 17 SDGs. 

SDG Involvement in SDG implementation / realisation 

SDG 1 
(no poverty) 

Youth participation intersects deeply with this SDG as youth from 

impoverished backgrounds have first-hand insights into the 

causes and effects of poverty, making their participation invaluable 

to the development of effective poverty reduction strategies. For 

example, a young person who has experienced homelessness can 

offer critical insights into the gaps in social services and propose 

innovative solutions to address these issues. However, most often, 

homeless youth are not aware of let alone involved in such 

processes. Youth workers and youth organisations working on 

poverty reduction can ensure pathways to hear from homeless 

youth and make tailored support for them. 

SDG 2  
(zero hunger) 

In the area of eradicating hunger, engaging young people in 

agricultural or other food production initiatives can promote 

innovation and sustainability and address food security in their 

communities. Young farmers who have grown up in rural areas can 

develop new farming techniques that increase crop yields and 

reduce waste, ensuring a stable food supply for their communities. 

Many young people with fewer opportunities (and most often 

homeless youth, NEET youth, young Roma) can be subject to 

starvation and poor living conditions. Youth workers and youth 

organisations working with these social groups could advocate for 

better living conditions and access to (self-)employment which can 

help these young people establish a minimum wage to support 

themselves and their families. 

SDG 3 (health 
and 

wellbeing) 

young people with fewer opportunities are nowadays often 

associated with health and well-being challenges and problems 

that concern mental health issues, sexual and reproductive health 

and rights (especially those of young women) and substance 

abuse issues. Inclusive health policies that involve these young 

people can lead to more effective and accessible health services. 
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For example, young people with lived experience of mental health 

challenges can help design programmes that are more responsive 

to the needs of their peers. Youth NGOs can advocate for free 

access to psychological counselling for young people. Youth 

organisations which work with young addicts can advocate for 

better substance abuse prevention programmes. 

SDG 4 
(quality 

education) 

Education is one of the most critical areas where youth 

participation is essential for their own development but also 

prosperity of the society. By participating in education reform 

processes, young people can help develop relevant and inclusive 

curricula and ensure that education systems meet the needs of all 

students. For example, students from underserved communities 

can advocate for more resources and support for schools in their 

communities, improving educational outcomes for all. Access to 

education should be ensured to all young people, despite their 

ethnical, cultural, religious, geographical or other background, 

their race, sex, gender, age or any other personal characteristic. 

Youth organisations have the obligation to ensure that non-formal 

learning opportunities are open to all young people who want to 

become active citizens. 

SDG 5 
(gender 
equality) 

Gender equality can be advanced by empowering young women 

and girls from disadvantaged backgrounds to advocate for their 

rights and challenge discriminatory norms. For example, a young 

girl who has experienced gender-based violence can become a 

powerful advocate for change, raising awareness and pushing for 

stronger protections. Youth organisations that work in the area of 

gender equality can develop and implement programmes that 

empower young women (and men) to advocate for womenôs rights. 

SDG 6  
(clean water 

and 
sanitation) 

Young people from some marginalised communities (e.g. Roma 

communities) live in poor conditions and are subject to not having 

clean water. Youth NGOs can advocate for better access to clean 

water and sanitation and promote sustainable water management 

practices. Young people in areas with limited access to clean water 

can lead efforts to protect water sources and improve sanitation 

infrastructure, ensuring that their communities have safe and 

reliable water. 

SDG 7 
(renewable 

energy) 

Similarly to SDG 6, some young people with fewer opportunities 

(e.g. Roma communities or very rural/remote villages) do not have 

access / have limited access to electricity. Young people can also 

drive the adoption of renewable energy solutions through their 

participation in clean energy initiatives, particularly in underserved 
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areas. For example, a young entrepreneur in a rural village could 

develop a solar energy project that provides electricity to homes 

and schools, improving quality of life and reducing dependence on 

fossil fuels. 

SDG 8 
(decent work 

and economic 
growth) 

Decent work and economic growth play a vital role for young 

people with fewer opportunities as it enables them access to 

employment, hence access to wage to support their life. By 

promoting decent work and economic opportunities for often 

marginalised youth, we are reducing inequalities and promoting 

economic growth and inclusion. By providing training and support 

to young people from disadvantaged backgrounds, communities 

can unlock new sources of talent and innovation to drive economic 

progress. Youth organisations can also advocate for more 

traineeship and apprenticeship opportunities for young people with 

fewer opportunities. 

SDG 9 
(industry, 
innovation 

and 
infrastructure

) 

In industry, innovation and infrastructure, young innovators offer 

fresh perspectives that can lead to more resilient infrastructure and 

sustainable industrialisation. For example, young engineers might 

design more efficient and environmentally friendly building 

materials that reduce construction costs and environmental 

impact. Youth NGOs can support young people with fewer 

opportunities to engage in entrepreneurial initiatives, by increasing 

their competences for entrepreneurship and innovation. Mapping 

talents among marginalised youth can prove relevant for their 

society as innovators may emerge. Securing seed funding for their 

ideas can greatly improve their level of engagement in society and 

in return contribute to societal development. 

SDG 10 
(reduced 

inequalities) 

Policies to reduce inequalities also require the active participation 

of young people with fewer opportunities, to ensure that they 

address the root causes of inequality. Young people who have 

experienced discrimination or exclusion can highlight systemic 

issues and advocate for more equitable policies. Youth NGOs 

should advocate for equal opportunities for all young people to get 

engaged in non-formal and formal education, training, 

employment, leisure time, funding opportunities and other. 

SDG 11 
(sustainable 

cities and 
communities) 

Sustainable cities and communities can become more inclusive 

and resilient through youth participation in urban planning. For 

example, young urban planners can prioritise affordable housing 

and green spaces, creating more liveable and sustainable cities. 

Ensuring inclusive societies is a prerequisite for continuous 
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involvement of young people with fewer opportunities. Inclusive 

and sustainable cities take into account the needs of all citizens. 

SDG 12 
(responsible 
consumption 

and 
production) 

Youth participation in responsible consumption and production can 

promote sustainable practices that benefit the environment. Young 

activists can lead campaigns to reduce waste and promote 

recycling, helping to create a culture of sustainability. Although 

young people with fewer opportunities are not by default interested 

in this (as they have ñbigger fish to fryò i.e. ensure access to 

fundamental social rights), they should be concerned for their 

environment. Disadvantaged communities can also be an 

inspiration point for recycling and reuse, i.e. changing the purpose 

of some things. 

SDG 13 
(climate 
action) 

In climate action, we have witnessed on multiple occasions that 

young people are often at the forefront of such movements and 

discussions, making their participation crucial to advancing global 

efforts to combat climate change. For example, young climate 

activists can mobilise their peers to advocate for stronger 

environmental policies and participate in community-based 

conservation projects. However, young people with fewer 

opportunities are sometimes not very concerned and involved in 

these initiatives, which is why youth NGOs should ensure that their 

voice is also included in the strategies to fight climate change, as 

their communities are often affected by natural disasters that 

happened as consequences to climate change (e.g. floods, fires, 

hurricanes, other). 

SDG 14  
(life on Earth) 

In the conservation of marine resources and terrestrial 

ecosystems. Youth participation is essential to promote 

sustainable practices and protect biodiversity. Young 

environmentalists can lead initiatives to clean beaches, plant trees 

and protect wildlife, ensuring that natural ecosystems thrive. Some 

rural and remote areas depend on specific biodiversity species, so 

although it does not seem like marginalised youth should be 

concerned by preserving and protecting our biodiversity, they can 

be greatly impacted by its loss. Youth NGOs working in the field of 

biodiversity should ensure that needs and opinions of young 

people with fewer opportunities are also included in policy and 

decision making. 

SDG 15  
(life below 

water) 

SDG 16 
(peace, 

justice and 

Peace, justice and strong institutions benefit from the inclusion of 

young people with fewer opportunities in governance, leading to 

more equitable and effective institutions. Young people from 

diverse backgrounds can offer new perspectives on justice and 
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strong 
institutions) 

human rights, helping to create more inclusive societies. This 

concerns all marginalised young people, regardless of their 

background, experiences and competences. Youth NGOs must 

ensure they have a seat at the governance table and in related 

discussions. 

SDG 17 
(partnership 
for the goals) 

Partnerships for the goals will be strengthened by building 

networks with and among young people, ensuring that their voices 

are integral to the implementation and monitoring of the SDGs. By 

fostering collaboration and solidarity with young people from all 

marginalised communities, we can create a more just and 

sustainable future for all. Youth workers and youth NGOs play a 

crucial role as intermediaries between those who implement the 

goals and young people. 

In conclusion, the active participation of young people with fewer opportunities is 

essential to achieving SDGs. Addressing the barriers to their engagement and 

implementing strategies to increase their participation can ensure that these young 

people are not left behind. By providing education, capacity building, access to 

resources and support networks, and fostering community engagement, we can 

empower and enable these young people to contribute meaningfully to sustainable 

development. Their unique perspectives and innovative ideas are critical to building a 

sustainable and inclusive future for all. Ensuring their active participation not only 

promotes social justice, but also drives the inclusive progress envisioned by the SDGs. 

Involving young people with fewer opportunities online 

In the wake of COVID-19 pandemic, there was an expansion of digital tools that even 

nowadays support youth work, especially with international youth groups. When 

organising online activities with young people with fewer opportunities, we need to 

consider the nature of online spaces: 

ǒ Technological inequality  

ǒ Technical capability varies massively 

ǒ Remote working removes barriers for some and creates them for others 

ǒ Online safety is a thing!!! 

When choosing and building accessible activities start with the activity and not the 

needs. Choose an activity that meets your objectives, that is interesting and enjoyable. 

And only then adapt it in such a way to accommodate the context and the needs of 

your group. 

While facilitating an online activity, there are some DOs and DONôTs to be considered: 
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DOs DONôTs 

ǒ Be clear about your expectations and the 

space etiquette  

ǒ Understand in-built access features 

ǒ Offer captioning and sign language 

ǒ Plan for longer breaks 

ǒ Give trigger warnings 

ǒ Read stuff out  

ǒ Allow re-joining 

ǒ Allow for multiple input methods (chat 

functions are generally accessible) 

ǒ Allow speakers to turn on visuals 

ǒ Where possible have someone on hand just 

to support access and provide individual 

support 

ǒ Try to maximise functionality in one 

environment so people donôt have to move 

from one platform or screen to another 

ǒ Donôt force people 

out of a platform 

ǒ Donôt mix a lot of 

platforms 

ǒ Donôt assume that 

people know how to 

use the system or 

software you have 

chosen 

 

REMINDERS: 

ǒ It is your responsibility as a facilitator to know what your platform can do 

and how to do it: Do not rely on your participant knowing. 

ǒ If a participant knows what they need from a platform, listen to them 

ǒ Platforms vary in accessibility for those with visual impairment 

ǒ Big names tend to have best inherent access features 

ǒ Do you have auto captions or can you provide speech-to-text/palantypists? 

ǒ Have you got sign language interpreters? 

ǒ Can you minimise clicking? 

ǒ Can you offer a degree of remote control? 

 

In recent years, many in-person non formal learning programmes also include the use 

of various online platforms and tools in their activities. Persons with disabilities may 

need adaptations to use technology and online platforms. This includes screen 

readers, voice to text software, closed captions, communication software falling under 

augmentative and alternative communication (AAC), assistive hardware, alternative 

fonts or input methods and more. When choosing the platforms and tools you want to 

use for your activities, Itôs important to know how accessible they are.  

Before using a platform and its accessibility features, familiarise yourself with them, 

check with your participants and keep in mind the advice from above. Some of the 

most commonly used platforms and their accessibility features are presented in the 

table in Annex A , but the quality of these features may vary. In Annex A you will find 

a table with analysis of accessibility features of the most used online platform.  
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5. INCLUSIVITY AND 

ACCESSIBILITY CHECKLIST 
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INCLUSIVITY AND ACCESSIBILITY CHECKLIST 

This checklist was developed with the aim to help you to ensure that your activities are 

as inclusive and accessible as possible for young people from marginalised 

communities (or young people with fewer opportunities) and to ensure prerequisites 

for their full participation. 

It assesses multiple aspects of participation by providing guiding questions and 

proposals on how to overcome a particular obstacle to participation. In other words, 

the checklist reminds us of obstacles to participation of young people with fewer 

opportunities, as defined by the Erasmus+ programme. These include: 

ǒ Geographical obstacles 

ǒ Economic obstacles 

ǒ Social obstacles 

ǒ Educational obstacles 

ǒ Cultural obstacles 

ǒ Disability-related obstacles 

ǒ Other (potential) obstacles 

However, we have to highlight the limitations of this checklist, as it does not give you 

a full recipe for how to ensure equal participation of young people with fewer 

opportunities. It merely serves as a reminder to various aspects that could prevent 

participation from happening in the first place and inspires you to think how to best 

approach overcoming the imposed obstacles. Moreover, there might be more aspects 

than the ones on our checklist that you would want to consider when planning and 

organising your activity, so this list can vary from case to case. Therefore, it is 

important to get yourselves familiar with your participantsô needs and background, in 

order to better understand how you can support their participation. In Annex B you will 

find a template of access needs form that you can use to ask your participants about 

their needs in order to make sure they can equally participate in your activity. 

Another important aspect to remember and consider when collecting data via this 

checklist is that all data should be treated as strictly confidential, and be kept only until 

you really need it (for example, you can delete it from your database after the activity 

finishes). Also, keep in mind that you should not share this information during your 

activity, without the participantôs consent, so always make sure to ask them if they 

would like to share their personal information, and/or how they want you to treat this 

information during the activity. 

  



 
33 

Geographical obstacles to participation 

 δWhere are your participants coming from? Are they coming from remote or 

rural areas, that are less serviced with public transport? Do they need any 

assistance in preparing their travel itinerary for the activity? Organisations sometimes 

recommend the best routes to these young people on how to reach the activity 

venue/accommodation. If there are multiple people from similar area, you might want 

to connect them so they can travel together. If there is no public transport in that 

remote area, you might want to make an exception and reimburse a taxi ride to the 

nearest bus/train station. 

Economic obstacles to participation 

 δCan your participants afford to buy themselves tickets to attend your activity? 

Some long-term unemployed youth and beneficiaries of social welfare cannot afford 

to buy their tickets. Some organisations opt for buying pre-paid tickets for them in 

advance, and in return ask for their written commitment of attending the activity in full. 

 δ Are any of your participants employed/studying? How can you ensure 

participation in the activity does not jeopardise their job/studies? Some young people 

often study and work at the same time, but they should not be deprived of the 

opportunity to participate in a training or similar and sometimes they take vacation 

days to attend an activity. More often, we see young people who need to attend an 

online exam or a work meeting during the activity. 

 δAre you working with homeless youth? How can you ensure they feel welcome 

in the group? Do you need to buy travel tickets for them? What kind of support do they 

need to take part? 

Social obstacles to participation 

 δAre any of your participants single parents or just recently started a family? 

Do they need to take their baby with them? Do they need their spouse to join the 

activity so they can take care of the baby? Some organisations, if the budgetary means 

allow, invite the other parent to come as a personal assistant to the parent who is 

partaking in an activity, in order to take care of the baby during activity hours. 

 δWhat is the gender distribution in your group? How can you ensure safe space 

for all participants to freely express themselves? Some organisations find it very 

important to allow participants to share their pronouns at the very beginning of the 

activity. Others opt for not doing so being afraid that they might force someone to share 

more than they would like. It is important to ensure safe space regardless of genders 

present at the activity and to make sure there is a mechanism to tackle discrimination 

if it occurs. This is why often organisations have a ñsafe personò or a ñsafe committeeò 
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that could mediate in cases of disputes and feeling unsafe during the activity (not only 

because of gender discrimination, but other forms of discrimination and intolerance in 

general). 

 δ Are you working with NEET youth17? What are their specific needs? NEET 

category can be very diverse itself, so it is important to know what type of NEET youth 

you have in your group (e.g. a young Roma person who is not in education, 

employment or training, because they are a single parent with an infant baby). If you 

are not familiar with their background, it is always best to ask what kind of support they 

need to come and partake in your activity, and even offer some things (such as prepaid 

tickets) in advance to them. 

Educational obstacles to participation 

 δDo you have participants with learning difficulties (e.g. ADHD, dyslexia)? How 

can you support their learning process? You might want to consider more breaks in 

the programme or shorter sessions, as well as sending all learning material in advance 

or after the activity. 

 δAre you working with school dropouts, early school leavers or young people 

with poor school performance? What are their specific needs for equal participation 

and learning experience? You might need to adapt your programme to their needs in 

order not to exclude them during the activity. 

Cultural obstacles to participation 

 δIs your group religiously diverse? Do your participants need a prayer room 

during the activity? Some organisations offer prayer rooms during the activities by 

creating a quiet space in the activity venue and making sure participants know where 

it is. Others opt for finding the nearest religious houses and communicating them to 

the participants. When it comes to religious prayer, different religions have different 

prayer times, so you might want to consider how these times affect your programme. 

If you are not sure, you can always ask your participants whether they have any 

particular prayer times during your activity that you need to consider and be flexible 

about. 

 δIs your activity taking place during a religious or cultural holiday? Does this 

affect their diet (e.g. fasting during Ramadan)? It is important to understand if 

participants want/need space during the activity to share traditions and customs 

regarding the religious/cultural holiday, and to plan this in your programme. In other 

 
17 The term NEET youth stands for young people who are not in employment, education or training, and 

therefore are at risk of becoming socially excluded, and individuals with income below the poverty-line 
and lacking the skills to improve their economic situation. Learn more at: 
https://www.oecd.org/en/data/indicators/youth-not-in-employment-education-or-training-neet.html  

https://www.oecd.org/en/data/indicators/youth-not-in-employment-education-or-training-neet.html
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situations, it is also important if such events affect the dietary regime of participants 

and be flexible towards participantsô customs during that period. If you are not sure, 

you can always ask your participants about this. 

 δWhat is the level of English in your group? Do all participants have a working 

level of English and can easily follow your programme? Do you need to adapt some 

parts of the programme or even translate so participants better understand (e.g. 

specific terminology, more visuals)? It is important to understand that activities with 

only native English speakers are very rare in youth projects. Therefore, you might want 

to reassure your group that perfect English is not expected of them and to support 

them in expressing their thoughts and feelings, when necessary. Moreover, Erasmus+ 

programme offers linguistic support to those who want to improve their language skills, 

so you might also want to ensure your participants are aware of this feature. 

 δDo you have participants who come from ethnic minorities (e.g. Roma)? How 

will you ensure they feel welcome in the group? It is obvious that you will not always 

know if you have representatives of ethnic minorities in your group before you actually 

speak to them in the activity, but it is important to be attentive to whichever specific 

needs they might have to partake (e.g. economic obstacles, health issues, disability, 

social status, other). 

 δ Are you working with young immigrants and refugees, or descendants of 

immigrants and refugees? How will you ensure they feel welcome in the group? How 

will you ensure they feel safe to share their stories without being discriminated 

against? Similar to ethnic minorities, you might not be aware of the background of your 

participants unless they share this with you and the rest of the group. Therefore, you 

want to stay informed about the participantsô profile and ensure that your activity does 

not trigger/hurt them in any way (e.g. through an exercise you do or a discussion you 

facilitate). 

Disability-related obstacles to participation 

 δDo you have participants with any kind of physical disability ? If you are not 

aware of these aspects before you start an activity, it is always advised to ask 

participants directly if they have any specific accessibility-related needs. This way, you 

can ensure that your physical venue is accessible (e.g. has an elevator or a ramp). 

Participants always appreciate asking before assuming their needs  

 δDo you have hard-of-hearing or deaf participants? Can you afford palantyping 

(speech-to-text) services or sign interpreters? Some countries offer these services for 

their participants attending activities even abroad, so make sure to check that in close 

communication with your participants. Erasmus+ programme offers additional budget 

to ensure assistive tools and services (budget category - Inclusion support). 
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 δDo you have participants with visual impairment? How can you ensure their 

full participation in the activity? Oftentimes we need to adjust our educational 

material (e.g. pictures with adequate and complete oral/written descriptions, and avoid 

saying unclear things like "over there" when explaining the room layout etc.) if there 

are blind or a person with a visual impairment in the group, or send them all 

educational materials in advance that they can read with their assistive tools online. In 

this case, materials need to be in an accessible format such as Word. For online 

activities, check if your tool/platform is accessible. 

Other (potential) obstacles to participation 

 δ Do you have any dietary restrictions and/or preferences in the group 

(vegetarians, vegans, keto, allergies, other)? Who needs to know this information 

(e.g. kitchen of the youth centre preparing the food)? How will you make sure 

participants know their restrictions/preferences have been taken into account (e.g. 

having labels on food in the kitchen)? 

 δDo your participants have any (chronic) medical conditions you should be 

aware of (e.g. POTS, epilepsy, diabetes, etc)? What type of information should you 

have in such cases (e.g. how to support participants in the case of medical 

emergency)? Be aware that this is confidential information participants share with you, 

so you also want to consider how and for how long you keep this data. 
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6. YOUTH ACTIVITIES 
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YOUTH ACTIVITIES 

This Chapter presents various activities of non-formal education that aim to promote 

SDGs and raise competences of young people with fewer opportunities in relation to 

sustainable development. 

 

SDG Awareness Quiz 

Name of the 

Activity 
SDG Awareness Quiz 

SDGs covered All of them 

Complexity level Beginner 

Duration 45 minutes 

Group size Any size, with groups of 3-5 people 

Objectives 

1) To increase knowledge and awareness of the SDGs. 

2) To encourage teamwork and communication between 

participants. 

Materials 

ǒ Printed quizzes or a PowerPoint/ Canvas presentation or use 

Kahoot application 

ǒ A scoreboard (can be a whiteboard or paper). 

ǒ Prizes for the winning team (optional). 

Preparation (if any) 

ǒ If a Kahoot application is to be used, questions should be included 

and used in the application.  

ǒ If a presentation with slides is to be prepared, it should be prepared 

so that each slide has 1 question. 

ǒ If a prize is to be awarded, it should be taken in advance.  

Instructions, 

methodology and 

timing 

Step 1 (5 min): Introduction 

Explain the rules of the quiz and the scoring system. 

Divide participants into teams of 3-5. 

Step 2 (10 mins): Quiz Round 1 

Each team answers one set of questions. Rotate through the teams, 

giving each a chance to answer. 

Step 3 (10 mins): Quiz Round 2 

Introduce more challenging questions. Each correct answer gives the 

team points. 

Step 4 (10 mins): Final round 

A rapid-fire round where teams answer as many questions as 

possible in a set time. 

Step 5 (5 mins): Scoring and Prizes 

Tally the scores and announce the winning team. Award prizes if 

available. 

Debriefing and 

evaluation 

Discuss the importance of each SDG covered in the quiz. 

"Let's discuss the importance of each Sustainable Development Goal 

(SDG) covered in our quiz. We'll explore why these goals are 
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essential for global progress and how they address critical issues 

such as poverty, education, climate change and equality. For 

example, SDG 1 aims to eradicate poverty in all its forms, which is 

fundamental to achieving sustainable development. Similarly, SDG 

4 focuses on quality education, ensuring inclusive and equitable 

education for all. By discussing each goal, we can better understand 

their interrelationships and their impact on creating a sustainable 

future." 

Ask participants what new information they have learned. 

Now let's reflect on the experience of the quiz. I would like to ask 

each of you to share any new information or insights you gained from 

taking part. What surprised you the most? Did you learn anything 

about the SDGs or specific targets that you did not know before? For 

example, did you discover new facts about SDG 13's focus on 

climate action or SDG 5's emphasis on gender equality? Your 

feedback will help us understand knowledge gaps and areas where 

more awareness is needed. 

Evaluate the effectiveness of the game in raising awareness of 

the SDGs. 

"Next, let's evaluate how effective the quiz game was in raising 

awareness of the Sustainable Development Goals. How engaging 

did you find the game format? Did it help you better understand the 

meaning and details of each SDG? Were the questions challenging 

enough to make you think deeply about the issues? In addition, 

consider whether the game motivated you to learn more about the 

SDGs and take action in your own community. Your evaluation will 

be valuable in improving future educational activities aimed at 

promoting sustainable development." 

Further reading and 

useful information (if 

any) 

https://sdgs.un.org/goals 

https://myworld2030.org 

https://www.un.org/sustainabledevelopment/sustainable-

development-goals/ 

Handouts (if any, 

please add them 

here OR below) 

CANVA: 

https://www.canva.com/design/DAGKuDc0xjc/zrD0hoHUwNmwc4e

9Fc9xbg/view?utm_content=DAGKuDc0xjc&utm_campaign=design

share&utm_medium=link&utm_source=editor  

(see below) 

https://sdgs.un.org/goals
https://myworld2030.org/
https://www.un.org/sustainabledevelopment/sustainable-development-goals/
https://www.un.org/sustainabledevelopment/sustainable-development-goals/
https://www.canva.com/design/DAGKuDc0xjc/zrD0hoHUwNmwc4e9Fc9xbg/view?utm_content=DAGKuDc0xjc&utm_campaign=designshare&utm_medium=link&utm_source=editor
https://www.canva.com/design/DAGKuDc0xjc/zrD0hoHUwNmwc4e9Fc9xbg/view?utm_content=DAGKuDc0xjc&utm_campaign=designshare&utm_medium=link&utm_source=editor
https://www.canva.com/design/DAGKuDc0xjc/zrD0hoHUwNmwc4e9Fc9xbg/view?utm_content=DAGKuDc0xjc&utm_campaign=designshare&utm_medium=link&utm_source=editor
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SDG Role Play Debate 

Name of the 

Activity 
SDG Role Play Debate 

SDGs covered SDG10, SDG13  

Complexity level Beginner 

Duration 90 minutes 

Group size 10- 20 

Objectives 
1) To develop critical thinking and public speaking skills. 

2) To consider different perspectives on global issues. 

Materials 

ǒ Role cards with different stakeholder perspectives. 

ǒ Debate format guidelines. 

ǒ A timer. 

ǒ A leader for evaluation. 

Preparation (if any) 

ǒ Create role cards for different stakeholders (e.g. government 

officials, NGO representatives, group leaders). 

ǒ Prepare debate topics related to the SDGs. 

Instructions, 

methodology and 

timing 

Step 1 (10 min): Introduction 

Explain the format of the debate and assign roles to the participants. 

Step 2 (15 min): Preparation 

Participants prepare their arguments based on their assigned roles. 

Step 3 (50 mins): Debate 

Opening statements (10 min): Each side presents its opening 

arguments. 

Rebuttals (20 min): Participants respond to each other's arguments. 

Questions (10 min): Members of the audience ask questions. 

Closing statements (10 min): Each side summarises its position. 

Step 4 (15 min): Discussion 

Engage in a group discussion about the different perspectives 

presented. 

Debriefing and 

evaluation 

ǒ Evaluate the clarity, logic and coherence of each group's 

arguments. 

ǒ Look for well-supported points with credible evidence and 

examples. 

Creativity and Innovation: 

ǒ Evaluate the originality and creativity of the arguments presented. 

ǒ Look for unique perspectives or innovative solutions proposed by 

the groups. 

Engagement and Participation: 

ǒ Monitor the level of engagement of all group members. 

ǒ Ensure balanced participation with contributions from all team 

members. 

Rebuttals and counter-arguments: 

ǒ Evaluate the effectiveness of each group's rebuttals to the 

opposing team's points. 
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ǒ Look for the ability to anticipate the opponent's arguments and 

counter them thoughtfully. 

Persuasiveness: 

ǒ Evaluate how convincing and persuasive each group's arguments 

are. 

ǒ Look for persuasive language, emotional appeal and rhetorical 

strategies. 

Teamwork: 

ǒ Observe the teamwork and cooperation within each group. 

ǒ Look for signs of good communication, mutual support and 

coordinated effort. 

Further reading and 

information (if any) 

Debate Rules: 

ǒ Structure and Timing: Each debate typically consists of opening 

statements, rebuttals, and closing statements. 

ǒ Opening statements: Each group has a set amount of time (e.g. 

5 minutes) to present their initial arguments. 

ǒ Rebuttals: Each group then has a set amount of time (e.g. 3 

minutes) to rebut the arguments of the other group. 

ǒ Closing statements: Each group is given a final opportunity (e.g. 

2 minutes) to summarise their arguments and reinforce their 

position. 

Order of speaking: 

ǒ Groups take turns speaking, following the order of opening 

statements, rebuttals and closing statements. 

ǒ Ensure a balanced participation by alternating speakers within 

each group. 

Preparation: 

ǒ Groups should research their topic thoroughly and prepare their 

arguments and rebuttals in advance. 

ǒ Use credible sources to support points and anticipate possible 

counter-arguments. 

Respect and etiquette: 

ǒ Maintain a respectful tone throughout the debate. 

ǒ Avoid interrupting speakers and allow everyone to finish their 

points. 

ǒ Personal attacks and derogatory remarks are strictly forbidden. 

Judging and Scoring: 

ǒ Judges score on pre-defined criteria such as quality of argument, 

creativity, engagement, rebuttals, persuasiveness and teamwork. 

ǒ They provide constructive feedback to help participants improve. 

Overview/Background about SDGs: 

ǒ SDG 13 aims to take urgent action to combat climate change and 

its effects. This goal highlights the need to reduce greenhouse gas 

emissions, build climate resilience, and integrate climate action 

into policies and planning. Key targets include: Strengthening 

Resilience and Adaptive Capacity: Improve resilience to climate-

related hazards and natural disasters in all countries; Enhance 

adaptive capacities, particularly in vulnerable communities. 
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Integrating Climate Change Measures: Integrate climate change 

measures into national policies, strategies, and planning; Foster 

cooperation among countries to tackle climate-related issues. 

Education and Awareness: Improve education, awareness, and 

human and institutional capacity on climate change mitigation, 

adaptation, impact reduction, and early warning. Importance of 

SDG 13: Addressing climate change is crucial for sustainable 

development and poverty eradication; The impacts of climate 

change disproportionately affect the poorest and most vulnerable 

communities, making climate action essential for achieving equity 

and justice. 

ǒ SDG 10 aims to reduce inequality within and among countries. It 

focuses on empowering and promoting the social, economic, and 

political inclusion of all, irrespective of age, sex, disability, race, 

ethnicity, origin, religion, economic, or other status. Key targets 

include: Income Growth: Achieve and sustain income growth of 

the bottom 40% of the population at a rate higher than the national 

average. Social, Economic, and Political Inclusion: Promote the 

inclusion of all, ensuring equal opportunities and reducing 

inequalities of outcome; Eliminate discriminatory laws, policies, 

and practices. Global Financial Markets and Institutions: 

Improve the regulation and monitoring of global financial markets 

and institutions; Enhance representation and voice for developing 

countries in decision-making processes. Migration and 

Remittances: Facilitate safe, orderly, and responsible migration 

and mobility of people; Reduce the transaction costs of migrant 

remittances to less than 3%. Importance of SDG 10: Reducing 

inequality is essential for fostering social cohesion and ensuring 

sustainable economic growth; Inequality can undermine economic 

development, increasing poverty and social instability; Addressing 

inequality helps create fairer societies where everyone has the 

opportunity to thrive. 

ǒ Further readings: https://sdgs.un.org/goals, 

https://myworld2030.org and 

https://www.un.org/sustainabledevelopment/sustainable-

development-goals/ 

Handouts (if any, 

please add them 

here OR below) 

CANVA : 

https://www.canva.com/design/DAGKuYhbfmM/Kz5VZmueq-

XOIEaBftWPEQ/view?utm_content=DAGKuYhbfmM&utm_campaig

n=designshare&utm_medium=link&utm_source=editor 

https://sdgs.un.org/goals
https://myworld2030.org/
https://www.un.org/sustainabledevelopment/sustainable-development-goals/
https://www.un.org/sustainabledevelopment/sustainable-development-goals/
https://www.canva.com/design/DAGKuYhbfmM/Kz5VZmueq-XOIEaBftWPEQ/view?utm_content=DAGKuYhbfmM&utm_campaign=designshare&utm_medium=link&utm_source=editor
https://www.canva.com/design/DAGKuYhbfmM/Kz5VZmueq-XOIEaBftWPEQ/view?utm_content=DAGKuYhbfmM&utm_campaign=designshare&utm_medium=link&utm_source=editor
https://www.canva.com/design/DAGKuYhbfmM/Kz5VZmueq-XOIEaBftWPEQ/view?utm_content=DAGKuYhbfmM&utm_campaign=designshare&utm_medium=link&utm_source=editor
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SDG Poster Campaign 

Name of the 

Activity 
SDG Poster Campaign 

SDGs covered All of them 

Complexity level Beginner 

Duration 120 

Group size 10-20 

Objectives 

1) To creatively express ideas related to the SDGs. 

2) To raise awareness and advocacy. 

3) To develop the ability to work as a team 

4) To strengthen the ability to use digital applications and design  

Materials 

ǒ Reference materials on the SDGs. 

ǒ Digital application for design 

ǒ Digital tools such as computer, tablet  

Preparation (if any) 

ǒ Gather materials. 

ǒ Prepare an introduction to the SDGs and the importance of 

awareness campaigns. 

Instructions, 

methodology and 

timing 

Step 1 (10 min): Introduction 

Explain the purpose of the poster campaign and give an overview of 

the SDGs. 

Step 2 (90 min): Group work 

Divide the participants into small groups. 

Each group chooses one SDG to focus on for their poster. 

Groups design and create a poster that promotes their chosen SDG. 

Step 3 (20 min): Presentation 

Each group presents its poster and explains its design and message. 

Debriefing and 

evaluation 

Discuss the different approaches to raising awareness of the SDGs. 

Ask participants what they have learned about their chosen SDG. 

Evaluate the creativity and effectiveness of the posters. 

Further reading 

and information (if 

any) 

Creating an attractive and impressive poster involves several key 
elements that ensure it catches the eye and communicates effectively. 
Here are five rules to follow: 
1. Clear and Compelling Headline 
Rule: Use a bold, large font for the headline to grab attention. 
Tip: Make sure the headline is concise and conveys the main 
message or theme of the poster. It should be the focal point and set 
the tone for the rest of the content. 
2. Visual Hierarchy 
Rule: Organise content in a way that guides the viewerôs eye through 
the poster in a logical order. 
Tip: Use different font sizes, weights, and colours to establish a 
hierarchy. Important information should stand out, while less critical 
details can be smaller and more subdued. 
3. High-Quality Images and Graphics 
Rule: Incorporate high-resolution images and graphics that are 
relevant to the posterôs message. 
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Tip: Avoid clutter by using a few impactful images rather than many 
small ones. Ensure that images are properly aligned and integrated 
into the design. 
4. Consistent Color Scheme 
Rule: Choose a cohesive color palette that reflects the theme and 
purpose of the poster. 
Tip: Use contrasting colors for text and background to enhance 
readability. Stick to a limited number of colors to maintain a clean and 
professional look. 
5. Minimal Text and White Space 
Rule: Keep text to a minimum and use white space strategically to 
avoid overwhelming the viewer. 
Tip: Use bullet points, short paragraphs, and simple language. Ensure 
there is enough space between elements to make the poster easy to 
read and visually appealing. 

By following these rules, your poster will be more likely to attract 

attention and leave a lasting impression on its audience. 

Further readings: 

ǒ https://sdgs.un.org/goals 

ǒ https://myworld2030.org 

ǒ https://www.un.org/sustainabledevelopment/sustainable-

development-goals/ 

Handouts (if any, 

please add them 

here OR below) 

N/A 

 

  

https://sdgs.un.org/goals
https://myworld2030.org/
https://www.un.org/sustainabledevelopment/sustainable-development-goals/
https://www.un.org/sustainabledevelopment/sustainable-development-goals/
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SDG Board Game 

Name of the 

Activity 
SDG Board Game 

SDGs covered 1, 3, 4, 6, 13 

Complexity level Beginner 

Duration 60 minutes 

Group size Any size, 4-8 per bord 

Objectives 

1) The aim of this activity is to familiarize participants with the 

Sustainable Development Goals (SDGs) in a fun and interactive 

way.  

2) Through the game, participants learn about the importance of the 

SDGs and what can be done to achieve them, while developing 

their strategic thinking and collaboration skills.  

3) At the end of the game, participants are expected to have learned 

more about the SDGs and understand how they can apply this 

knowledge to their own lives. 

Materials 

ǒ Customized board game (similar to Monopoly) with SDG-related 

challenges. 

ǒ Dice. 

ǒ Game pieces. 

ǒ SDG challenge cards. 

Preparation (if any) 
ǒ Design and print the board game and challenge cards. Ensure the 

game rules are clear and easy to follow. 

Instructions, 

methodology and 

timing 

Step 1 (10 min): Introduction 

ǒ Explain the rules of the game and how to play. 

Step 2 (45 min): Game Play 

ǒ Players take turns rolling the dice and moving their pieces around 

the board. 

ǒ When landing on certain spaces, players draw a challenge card 

related to an SDG (e.g., answer a question, complete a task). 

ǒ The goal is to collect the most SDG points by completing 

challenges. 

Step 3 (5 min): Conclusion 

ǒ The player or team with the most points at the end wins. 

Debriefing and 

evaluation 

Discuss the challenges encountered in the game. 

Ask players how the game increased their knowledge of the SDGs. 

Evaluate the engagement and learning outcomes. 

Further reading 

and information (if 

any) 

SDG Board Game Instructions and Additional Rules 

Game Setup 

1. Players: The game is designed for 4-8 players. 

2. Board: Place the customized SDG board game on a flat 

surface. 

3. Pieces: Each player chooses a game piece. 

4. Dice: Use a standard six-sided die. 



 
54 

5. SDG Challenge Cards: Shuffle the SDG challenge cards 

and place them in a deck face down. 

6. Starting Point: All players place their pieces at the 'Start' 

position on the board. 

Basic Rules 

1. Objective: The goal is to collect the most SDG points by 

completing challenges related to the Sustainable 

Development Goals (SDGs). 

2. Turn Order: Players take turns in a clockwise order. 

3. Movement: On their turn, a player rolls the die and moves 

their piece forward the corresponding number of spaces. 

4. Landing on Spaces: 

ƺ If a player lands on a space with an SDG symbol, they 

draw a challenge card from the deck and follow the 

instructions on the card. 

ƺ If a player lands on a 'Chance' space, they draw a 

Chance card (if included) with random effects (e.g., 

move forward, move backward, lose a turn, etc.). 

Challenge Cards 

1. Types of Challenges: 

ƺ Questions: Answer a question related to an SDG. 

ƺ Tasks: Complete a small task or activity related to an 

SDG. 

2. Points: Successfully completing a challenge earns the player 

SDG points as specified on the card. 

3. Passing: If a player cannot complete the challenge, they do 

not earn points and their turn ends. 

Additional Rules 

1. Double Roll: If a player rolls a double (both dice showing the 

same number), they get an extra turn after completing their 

current turn. 

2. Special Spaces: Some spaces on the board might have 

special instructions or bonuses related to specific SDGs. 

Follow the instructions provided on the board for these 

spaces. 

3. End of the Game: The game ends after a predetermined 

number of rounds or when all challenge cards have been 

used. Players count their SDG points, and the player with the 

most points wins. 

Handouts (if any, 

please add them 

here OR below) 

SDG 1: Eradicate poverty 

ǒ Question: What are some ways to reduce poverty in your 

community? 

ǒ Task: Describe a project that could help alleviate poverty in 

your community. 

SDG 3: Good health and well-being 

ǒ Question: Name three ways to promote good health and well-

being. 

ǒ Task: Perform a simple exercise routine for one minute. 
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SDG 4: Quality education 

ǒ Question: Why is quality education important for sustainable 

development? 

ǒ Task: Explain a concept you have learned in school to another 

player as if you were a young child. 

SDG 6: Safe water and sanitation 

ǒ Question: What are the benefits of access to safe water and 

sanitation? 

ǒ Task: Demonstrate how to wash your hands properly to ensure 

they are clean. 

SDG 13: Climate action 

ǒ Question: What can individuals do to combat climate change? 

ǒ Task: List five actions you can take to reduce your carbon 

footprint. 
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SDG Digital Escape Room 

Name of the 

Activity 
SDG Digital Escape Room 

SDGs covered 4, 9, 12, 13, 17 

Complexity level Intermediate 

Duration 90 minutes 

Group size 4-6 participants per group 

Objectives 

1) To develop problem-solving and collaboration skills through 

digital puzzles and challenges. 

2) To increase awareness and understanding of specific SDGs. 

3) To enhance digital literacy and sustainable thinking. 

Materials 

Computers or tablets with internet access. 

Digital escape room software or platform. 

Pre-designed digital puzzles and clues related to the SDGs. 

Timer. 

Preparation (if any) 

ǒ Design or select a digital escape room platform. 

ǒ Create puzzles and challenges that incorporate elements of 

the SDGs covered. 

ǒ Ensure all devices are set up and tested with the digital 

escape room software. 

Instructions, 

methodology and 

timing 

Step 1 (10 min): Introduction 

ǒ Explain the concept of a digital escape room and the 

importance of the SDGs covered. 

ǒ Provide a brief overview of how to navigate the digital 

platform. 

ǒ Divide participants into groups of 4-6 members. 

Step 2 (75 min): Digital Escape Room 

ǒ Each group works together to solve a series of puzzles and 

challenges within the digital escape room. 

ǒ The puzzles will cover the following SDGs: 

1. SDG 4: Quality Education 

ƴ Puzzle: Solve a cryptogram about the benefits 

of quality education for all. 

2. SDG 9: Industry, Innovation, and Infrastructure 

ƴ Puzzle: Match images of innovative 

technologies with their descriptions. 

3. SDG 12: Responsible Consumption and 

Production 

ƴ Puzzle: Complete a digital jigsaw puzzle that 

forms a picture of a sustainable product 

lifecycle. 

4. SDG 13: Climate Action 

ƴ Puzzle: Solve a riddle about the causes and 

effects of climate change. 
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5. SDG 17: Partnerships for the Goals 

ƴ Puzzle: Decode a message that highlights the 

importance of global partnerships. 

ǒ Groups must complete all puzzles to "escape" the room 

before the time runs out. 

Step 3 (5 min): Conclusion 

ǒ Gather all participants to discuss the experience and 

solutions to the puzzles. 

ǒ Highlight the importance of each SDG covered in the escape 

room. 

ǒ Announce which groups successfully escaped and 

acknowledge their efforts. 

Debriefing and 

evaluation 

Discuss the challenges faced during the escape room and how 

participants overcame them. 

Ask participants how the activity increased their understanding of the 

SDGs and improved their digital skills. 

Evaluate the engagement and teamwork displayed during the activity. 

Further reading 

and information (if 

any) 

Digital Literacy Resources 

1. Digital Literacy Fundamentals - This guide provides a 

comprehensive overview of digital literacy, its importance, 

and how to develop these skills. 

ƺ Digital Literacy Fundamentals by MediaSmarts 

2. Digital Literacy Framework for K-12 Schools - A detailed 

framework that outlines essential digital literacy skills for 

students. 

ƺ Digital Literacy Framework by Common Sense 

Education 

3. European Digital Competence Framework for Citizens 

(DigComp) - An extensive framework that identifies the key 

components of digital competence. 

ƺ DigComp by the European Commission 

4. Google's Digital Garage - Offers free online courses to 

improve digital literacy, covering various topics from basic 

digital skills to data analysis. 

ƺ Google's Digital Garage 

Resources on the SDGs Covered 

SDG 4: Quality Education 

1. UNESCO - Education for Sustainable Development - 

Information on promoting quality education for sustainable 

development. 

ƺ UNESCO: Education for Sustainable Development 

2. Global Partnership for Education - An organization focused 

on ensuring quality education for children in developing 

countries. 

ƺ Global Partnership for Education 

SDG 9: Industry, Innovation, and Infrastructure 

1. United Nations Industrial Development Organization 

(UNIDO) - Resources on sustainable industrial development. 

https://ec.europa.eu/jrc/en/digcomp
https://en.unesco.org/themes/education-sustainable-development
https://www.globalpartnership.org/


 
58 

ƺ UNIDO 

2. World Economic Forum - Innovation - Articles and reports 

on innovation and infrastructure development. 

ƺ World Economic Forum: Innovation 

SDG 12: Responsible Consumption and Production 

1. UN Environment Programme - Sustainable Consumption 

and Production - Information on promoting sustainable 

practices. 

ƺ UNEP: Sustainable Consumption and Production 

2. Sustainable Development Knowledge Platform - Detailed 

information on SDG 12. 

ƺ Sustainable Development Knowledge Platform: SDG 

12 

SDG 13: Climate Action 

1. Intergovernmental Panel on Climate Change (IPCC) - 

Comprehensive reports and resources on climate change. 

ƺ IPCC 

2. NASA Climate Change and Global Warming - Data and 

information on climate change and its impacts. 

ƺ NASA: Climate Change and Global Warming 

SDG 17: Partnerships for the Goals 

1. United Nations - Partnerships - Information on the role of 

partnerships in achieving the SDGs. 

ƺ United Nations: Partnerships 

2. SDG Partnership Platform - A platform to promote and track 

partnerships for sustainable development. 

ƺ SDG Partnership Platform 

Handouts (if any, 

please add them 

here OR below) 

Escape Room Instructions and Tips: 

ǒ "Work together as a team and communicate effectively." 

ǒ "Pay attention to details in each puzzle and clue." 

ǒ "Manage your time wisely to complete all challenges within 

the time limit." 

 

  

https://www.unido.org/
https://sustainabledevelopment.un.org/sdg12
https://sustainabledevelopment.un.org/sdg12
https://www.ipcc.ch/
https://climate.nasa.gov/
https://www.un.org/sustainabledevelopment/globalpartnerships/
https://sustainabledevelopment.un.org/partnerships
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Gender Equality Debate 

Name of the 

Activity 
Gender Equality Debate 

SDGs covered SDG 5 (Gender Equality) 

Complexity level Intermediate 

Duration 60 min 

Group size 5 - 15 participants (different gender identities and sexual orientations) 

Objectives 

1) To deepen understanding of gender equality issues. 

2) To develop critical thinking and public speaking skills. 

3) To explore diverse perspectives on gender-related topics. 

4) To identify ways to promote gender equality in different contexts. 

5) To enhance empathy and solidarity. 

Materials 

Debate topic cards (examples below) 

Timer 

Notepads and pens 

Printed SDG 5 description (example below) 

Handouts with gender equality statistics and information (example 

below) 

Preparation (if any) 

Prepare and print the debate topic cards. 

Set up the room with a space for the debate and seating for the 

audience. 

Print handouts with relevant information about gender equality and 

SDG 5. 

Instructions, 

methodology and 

timing 

Step 1 - Introduction (10 min): 

ǒ Explain the concept of gender equality and its importance. 

ǒ Introduce SDG 5 and discuss its goals and targets. 

ǒ Highlight key statistics and facts on gender equality globally 

and locally. 

ǒ Explain the rules of the debate: 

- Each debate will consist of an opening statement, a rebuttal and a 

closing statement from each team. 

- Allow 5 minutes for each opening statement, 3 minutes for each 

rebuttal and 2 minutes for each closing statement. 

- After the debate, the audience can ask questions and give feedback. 

ǒ Divide participants into small groups of 5 people (taking into 

account that the group will consist of men, women and/or 

LGBTQ+ participants). 

ǒ Distribute the debate topic cards to each team  

Step 2 - Debate Preparation (10 min) 

ǒ Teams assign roles, e.g. 1 male representative/ speaker, 1 

female representative/ speaker and/or 1 LGBTQ+ 

representative/ speaker and 2 audience members (moderate 

according to your participants). 
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ǒ Each team reads their topic card and prepares their 

arguments. 

Step 3 - Debate Activity (30 min): 

Carry out the activity. Youth workers act as facilitators. Encourage 

teams to use statistics and examples to support their arguments and 

share their thoughts on the debates. Focus on the different 

perspectives presented and discuss possible actions that individuals 

and communities can take to promote gender equality. 

Step 4 ï Debriefing and evaluation (10 min)  

See below. 

Debriefing and 

evaluation 

Youth workers should observe participants during the activity to 

assess the level of engagement and the effectiveness of the learning 

process. This feedback can be used to refine and improve the activity 

for future sessions.  

Gather all teams together and discuss the learning objectives. 

Evaluate whether the learning objectives have been met by asking 

participants specific questions about the SDGs: 

- Have you gained a better understanding of the importance of 

SDG 5? 

- How do the arguments presented relate to real-world issues of 

gender equality? 

- How can you promote gender equality in your community? 

- How did working in teams and in a playful way influence your 

learning experience? 

Distribute evaluation questionnaires (online or printed) on the success 

of the activity, e.g. if it was interesting and engaging, what they 

enjoyed most, if they worked together effectively during the activity, 

what would you like to change or suggest something new. 

Further reading 

and information (if 

any) 

https://sdgs.un.org/goals 

https://myworld2030.org/  

https://www.un.org/sustainabledevelopment/sustainable-

development-goals/  

https://sdgs.un.org/goals
https://myworld2030.org/
https://www.un.org/sustainabledevelopment/sustainable-development-goals/
https://www.un.org/sustainabledevelopment/sustainable-development-goals/
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Handouts (if any, 

please add them 

here OR below) 

Debate Topic Cards Examples: 

https://www.canva.com/design/DAGH0ItKqPY/sTQ1Jwa0o8HCOk5

MWi5xAw/view?utm_content=DAGH0ItKqPY&utm_campaign=desig

nshare&utm_medium=link&utm_source=publishsharelink&mode=pre

view 

 
SDG 5 Description Example: 

https://www.canva.com/design/DAGH0I85dmQ/rCVXIvSFZOxdHi69y

xKLXw/view?utm_content=DAGH0I85dmQ&utm_campaign=designs

hare&utm_medium=link&utm_source=publishsharelink&mode=previ

ew  

https://www.canva.com/design/DAGH0ItKqPY/sTQ1Jwa0o8HCOk5MWi5xAw/view?utm_content=DAGH0ItKqPY&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink&mode=preview
https://www.canva.com/design/DAGH0ItKqPY/sTQ1Jwa0o8HCOk5MWi5xAw/view?utm_content=DAGH0ItKqPY&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink&mode=preview
https://www.canva.com/design/DAGH0ItKqPY/sTQ1Jwa0o8HCOk5MWi5xAw/view?utm_content=DAGH0ItKqPY&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink&mode=preview
https://www.canva.com/design/DAGH0ItKqPY/sTQ1Jwa0o8HCOk5MWi5xAw/view?utm_content=DAGH0ItKqPY&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink&mode=preview
https://www.canva.com/design/DAGH0I85dmQ/rCVXIvSFZOxdHi69yxKLXw/view?utm_content=DAGH0I85dmQ&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink&mode=preview
https://www.canva.com/design/DAGH0I85dmQ/rCVXIvSFZOxdHi69yxKLXw/view?utm_content=DAGH0I85dmQ&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink&mode=preview
https://www.canva.com/design/DAGH0I85dmQ/rCVXIvSFZOxdHi69yxKLXw/view?utm_content=DAGH0I85dmQ&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink&mode=preview
https://www.canva.com/design/DAGH0I85dmQ/rCVXIvSFZOxdHi69yxKLXw/view?utm_content=DAGH0I85dmQ&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink&mode=preview
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Gender Equality Statistics and Information Examples: 

https://unstats.un.org/sdgs/report/2022/SDG_report_2022_infographi

cs.pdf (page 5) 

 

  

https://unstats.un.org/sdgs/report/2022/SDG_report_2022_infographics.pdf
https://unstats.un.org/sdgs/report/2022/SDG_report_2022_infographics.pdf
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Community Mapping 

Name of the 

Activity 
Community Mapping 

SDGs covered 

SDG 8 (Decent Work and Economic Growth), SDG 9 (Industry, 

Innovation and Infrastructure), SDG 11 (Sustainable Cities and 

Communities), SDG 4 (Quality Education), SDG 3 (Good Health 

and Well-being) 

Complexity level Intermediate 

Duration 90 min 

Group size 10 ï 20 participants 

Objectives 

1) To deepen understanding of the specific SDGs. 

2) To explore the local community and identify areas of 

improvement. 

3) To understand the concepts of sustainable cities and 

communities. 

4) To encourage civic engagement and problem-solving. 

Materials 

Large papers or poster boards 

Local maps 

Markers and stickers 

Glue 

Cameras or smartphones for taking photos (optional) 

Preparation (if any) 

Gather all necessary materials in an accessible area (e.g. large 

tables). 

Print out local maps and gather any relevant community data or 

resources. 

Prepare an example map to demonstrate the activity. (See below) 

Instructions, 

methodology and 

timing 

Step 1 - Introduction and Brainstorming (20 min) 

ǒ Introduce the SDGs covered in this activity: SDG 11 

(Sustainable Cities and Communities), SDG 4 (Quality 

Education), and SDG 3 (Good Health and Well-being), SDG 8 

(Decent Work and Economic Growth), SDG 9 (Industry, 

Innovation and Infrastructure).  

ǒ Explain the concept of community mapping and its importance 

in understanding and improving local areas. 

ǒ Discuss how mapping can help identify community strengths, 

resources and areas for improvement. 

ǒ Divide participants into small groups (4-5 participants per 

group). 

ǒ Provide each group with a local map, markers, stickers, etc. 

ǒ Explain the process:  

- Each group will take a specific area of the community to map. This 

can be based on different neighbourhoods, streets or community 

sectors (e.g. education, health, recreation). 

- Each group must map their assigned area, noting key features and 

issues using symbols and colours to represent different aspects of 
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the community (e.g. green markers or stickers for parks, red 

markers or stickers for problem areas that need improvement, blue 

markers or stickers for community resources such as schools). For 

example, "In our mapped area we found three parks (green 

stickers) but noticed a lack of recycling bins (red stickers)". 

- If possible, the groups can walk around their assigned area to 

collect data and take photos to include in their maps (if so, re-plan 

the activity schedule accordingly). 

- In the end, the maps should include both positive features and 

areas for improvement. 

Step 2 - Data Collection and Mapping (30 min) 

Carry out the activity. Encourage participants throughout the activity. 

Step 3 - Creating the Community Map (15 min) 

ǒ Each group should transfer their findings to the large sheets of 

paper or poster boards. 

ǒ Encourage creativity in representing different elements using 

colours, stickers, photos, etc. 

ǒ Groups should also highlight areas that are in line with the 

SDGs, such as sustainable practices, educational 

opportunities (e.g. vocational training centres, universities, 

schools), health initiatives (hospitals, mental health centres), 

employment opportunities (markets, industrial areas), etc. 

Step 4 - Presentations (10 min) 

ǒ Once the maps have been completed, have each group 

present their findings to the whole group. 

ǒ Encourage discussion on the similarities and differences 

between the areas mapped. 

ǒ Discuss how the community can address the identified 

challenges (e.g. projects) and build on its strengths to achieve 

the SDGs.  

ǒ Encourage participants to think about how they can contribute 

to these projects and promote the SDGs locally. 

Step 5 - Debriefing and evaluation (15 min) 

See below 
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Debriefing and 

evaluation 

Youth workers should observe participants during the activity to 

assess the level of engagement, teamwork and effectiveness of the 

learning process. This feedback can be used to refine and improve 

the activity for future sessions.  

Gather all teams together and discuss the learning objectives. 

Evaluate whether the learning objectives have been met by asking 

participants specific questions about the SDGs: 

- What did you learn about your community? 

- Were there any surprises or unexpected findings? 

- How did the mapping activity help you understand the specific 

SDGs? 

- What are the resources and strengths of your community? 

- What are the main challenges or areas for improvement? 

- How can you use this information to promote sustainable 

development in your community? 

- How did working in teams and in a playful way influence your 

learning experience? 

Distribute evaluation questionnaires (online or printed) on the success 

of the activity, e.g. if it was interesting and engaging, what they 

enjoyed most, if they worked together effectively during the activity, 

what would you like to change or suggest something new. 

Further reading 

and information (if 

any) 

https://sdgs.un.org/goals 

https://myworld2030.org/  

https://www.un.org/sustainabledevelopment/sustainable-

development-goals/  

https://mappingforchange.org.uk/ 

https://sdgs.un.org/goals
https://myworld2030.org/
https://www.un.org/sustainabledevelopment/sustainable-development-goals/
https://www.un.org/sustainabledevelopment/sustainable-development-goals/
https://mappingforchange.org.uk/
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Handouts (if any, 

please add them 

here OR below) 

Community Map Examples: 
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Sustainability Art Project 

Name of the 

Activity 
Sustainability Art Project 

SDGs covered 
SDG 13 (Climate Action), SDG 14 (Life Below Water), SDG 15 (Life 

on Land) 

Complexity level Beginner 

Duration 90 min 

Group size 10 ï 20 participants 

Objectives 

1) To deepen understanding of the specific SDGs. 

2) To raise awareness about environmental issues and 

sustainability. 

3) To encourage creative expression and collaboration among 

participants. 

4) To inspire participants to think about practical solutions to 

environmental challenges. 

Materials 

Large papers or poster boards 

Markers, colored pencils and paints 

Scissors, glue, and tape 

Recycled materials (e.g., cardboard, plastic bottles, metal cans, old 

books and magazines, buttons, fabrics) 

Natural materials (e.g., leaves, stones, seashells) 

Preparation (if any) 

Gather all necessary materials in an accessible area (e.g. large 

tables). 

Prepare a sample artwork to inspire participants. See examples 

below. 

Instructions, 

methodology and 

timing 

Step 1 ï Introduction and Brainstorming (20 min) 

ǒ Introduce the SDGs covered in this activity: SDG 13 (Climate 

Action), SDG 14 (Life Below Water), and SDG 15 (Life on 

Land) and discuss the importance of these goals and how art 

can be a powerful tool to communicate, promote sustainability 

and raise awareness about climate change. 

ǒ Show the sample artwork in order to inspire the participants 

and explain how they convey messages about sustainability.  

ǒ Divide participants into small groups (4-5 participants per 

group). 

ǒ Provide the groups with materials. 

ǒ Each group will brainstorm ideas for their art project focusing 

on one or more of the presented SDGs. 

Step 2 ï Creating the Art Project (50 min) 

Carry out the activity. Throughout the process, encourage participants 

to collaborate and use recycled and natural materials to emphasise 

sustainability. Also, think about local environmental issues and how 

they can be addressed through their art. 

Step 3 - Exhibition (10 min) 
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ǒ Once projects are completed, have participants display their 

artwork around the room. 

ǒ Conduct an exhibition where each group presents their 

artwork, explaining the concept, the SDG it addresses, and the 

message it aims to convey. 

Step 4 - Wrap-up and Discussion (10 min) 

See below 

Debriefing and 

evaluation 

Youth workers should support the participants during the activity to 

assess the level of engagement and collaboration. This feedback can 

be used to refine and improve the activity for future sessions. 

Therefore, at the end of the activity: 

ǒ Gather all the teams together and discuss the goals that trhey 

have learnt in this activity. 

ǒ Evaluate whether the learning objectives have been met by 

asking participants specific questions about the SDGs: 

- How did the art project help you understand sustainability? 

- How did working in teams and in a playful way influence your 

learning experience? 

- How can art influence people's views on environmental 

issues? 

- What actions can you take to contribute to the goals of SDG 

13, 14, and 15? 

ǒ Distribute evaluation questionnaires (online or printed) on the 

success of the activity, e.g. if it was interesting and engaging, 

what they enjoyed most, if they worked together effectively 

during the activity, what would you like to change or suggest 

something new.  

Further reading 

and information (if 

any) 

https://sdgs.un.org/goals 

https://myworld2030.org/  

https://www.un.org/sustainabledevelopment/sustainable-

development-goals/  

https://www.earth911.com/inspire/diy/  

https://sdgs.un.org/goals
https://myworld2030.org/
https://www.un.org/sustainabledevelopment/sustainable-development-goals/
https://www.un.org/sustainabledevelopment/sustainable-development-goals/
https://www.earth911.com/inspire/diy/
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Handouts (if any, 

please add them 

here OR below) 

Paintings with recycled material inspired by Jane Perkins: 

 

Birthday Cards from recycled material: 

 

Flower pots or pen holders from plastic bottles: 
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Role-Playing Debate 

Name of the 

Activity 
Role-Playing Debate 

SDGs covered All 17 SDGs 

Complexity level Advanced 

Duration 60 min 

Group size 16 ï 20 participants 

Objectives 

1) To deepen understanding of SDGs. 

2) To develop communication, problem-solving and critical thinking 

skills. 

3) To foster empathy and perspective-taking. 

4) To enhance creativity and imagination. 

Materials Role cards (e.g., government officials, activists, community members) 

Preparation (if any) 

Develop background information on specific SDGs, such as the 

examples provided 

Create the role-play cards using the examples provided 

Print the background information and role play cards 

Prepare the venue, e.g. prepare a room for a round-table discussion 

Instructions, 

methodology and 

timing 

Step 1 ï Introduction and Role Distribution: (10 min) 

ǒ Divide the participants into small teams of 4 members each. 

ǒ Youth workers will act like moderatos in the round tables. 

ǒ Explain the rules of the role-playing: 

- Each participant must stay in character and argue from their 

assigned perspective. 

- Respectful communication is required at all times. 

ǒ Distribute the background information and the role-play cards. 

Step 2 ï Preparation (10 min) 

ǒ Each participant should read his role card and fully develop his 

character's perspective. Then, taking turns, each person 

should present his proposal for the roundtable discussion and 

engage in a dialogue by asking and answering questions. The 

aim is to convince the other participants that his proposal is the 

most beneficial for the community. 

Step 3 - Debate (30 min) 

Carry out the activity. Encourage participants throughout the process. 

Step 4 - Wrap-up and Discussion (10 min) 

See below 

Debriefing and 

evaluation 

Youth workers should support the dialogue and the participants during 

the activity to assess the level of engagement and effectiveness of the 

learning process. This feedback can be used to refine and improve 

the activity for future sessions. Therefore, at the end of the activity: 

ǒ Gather all the teams together and discuss the goals that they 

have learnt in this activity. 
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ǒ Evaluate whether the learning objectives have been met by 

asking participants specific questions about the SDGs: 

- Did you understand the significance of the SGDs presented?  

- Did you realise the impact in our community? 

- How did you feel representing your characterôs perspective? 

- What challenges did you face while advocating for your 

proposal? 

- Were you inspired by the small actions we can take to make 

a difference? 

- How did working in teams and in a playful way influence your 

learning experience? 

ǒ Distribute evaluation questionnaires (online or printed) on the 

success of the activity, e.g. if it was interesting and engaging, 

if the time was sufficient, which was the most challenging part, 

what they enjoyed most, if they worked together effectively 

during the activity, what would you like to change or suggest 

something new.  

Further reading 

and information (if 

any) 

https://sdgs.un.org/goals 

https://myworld2030.org/  

https://www.un.org/sustainabledevelopment/sustainable-

development-goals/  

https://sdgs.un.org/goals
https://myworld2030.org/
https://www.un.org/sustainabledevelopment/sustainable-development-goals/
https://www.un.org/sustainabledevelopment/sustainable-development-goals/
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Handouts (if any, 

please add them 

here OR below) 

Background Information:  

 

Example template: 

https://www.canva.com/design/DAGHtzLOODM/Q60bnQvhxDnoyVA

YQkiDjw/view?utm_content=DAGHtzLOODM&utm_campaign=desig

nshare&utm_medium=link&utm_source=publishsharelink&mode=pre

view 

https://www.canva.com/design/DAGHtzLOODM/Q60bnQvhxDnoyVAYQkiDjw/view?utm_content=DAGHtzLOODM&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink&mode=preview
https://www.canva.com/design/DAGHtzLOODM/Q60bnQvhxDnoyVAYQkiDjw/view?utm_content=DAGHtzLOODM&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink&mode=preview
https://www.canva.com/design/DAGHtzLOODM/Q60bnQvhxDnoyVAYQkiDjw/view?utm_content=DAGHtzLOODM&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink&mode=preview
https://www.canva.com/design/DAGHtzLOODM/Q60bnQvhxDnoyVAYQkiDjw/view?utm_content=DAGHtzLOODM&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink&mode=preview





































































